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Co-Chairs’ Welcome

y Dear delegate,

§ Welcome to LILAC 2026 at the University of
Sheffield!

It feels especially meaningful to gather here
. % this year. For twenty-one years now, LILAC has
_ charted the shifting terrain of information, guiding
"' one another through storms of change and seas
of uncertainty. And if there is any place that
understands transformation: it is Sheffield.

When global tides turned and heavy industry declined, Sheffield rebuilt itself through
culture, education, and strong community networks. Its universities and research
centres played a central role in that recovery, showing that renewal depends not only
on innovation but also on a commitment to clarity, stability, and shared purpose. In
this sense, Sheffield reflects the work of information literacy practitioners, who help
provide steady guidance when public discourse is uncertain or politically charged.

And it is not lost on us that this year’s conference logo, “The Women of Steel,” stands
as a symbol of that very spirit. Their hard work and determination supported Sheffield
during some of its most difficult periods, and they are a reminder that strength often
comes from people who stay focused, practical, and honest in the face of adversity.

As co-chairs, we are particularly delighted to return to the University of Sheffield.
Anne-Lise studied the MA in Librarianship here, and Laura is currently pursuing her
PhD with the School of Information, Journalism and Communication. We know many
of you will share that experience, and we hope this conference feels, at least in part,
like a homecoming: a return to the places that shaped your thinking, your practice,
and your sense of what knowledge can do in the world.

This year’s LILAC embraces that same spirit of determination and renewal. We
are honoured to welcome three keynote voices whose work speaks to our current
moment:

* Sue Lacey Bryant, exploring the intersections of health, digital literacy, and
national strategy.

* Sheila Webber, reflecting on information literacy amid global polycrises and
shifting realities.

* Matteo Bergamini, examining youth engagement, civic participation, and the
future of democratic literacy.



Across the programme, you’ll encounter plenty of ideas, from Al-age evaluation
strategies to makerspace creativity, social media literacies, leisure learning, and
global collaborations shaping critical Al understanding. We also hope that our brand
new LILAC Learning Sets programme, piloting this year, will help sustain these ideas
and initiatives beyond the conference.

As ever, LILAC also offers space for connection and joy. Please join us for the drinks
reception and Information Literacy Award on Monday and the conference dinner
party on Tuesday.

Our heartfelt thanks go to the LILAC Committee and the local organising team at the
University of Sheffield, whose commitment and creativity have woven this event into
being.

Whether you come seeking new ideas, fresh perspectives, or simply a renewed
sense of purpose, may you discover in Sheffield, and the spirit of its Women of Steel,
what it means to persist, to learn, and to reimagine the world through the clarity that
information literacy brings.

Have a wonderful time at LILAC!

Anne-Lise Harding & Laura Woods
Co-chairs, CILIP Information Literacy Group



Our Sponsors

We are grateful to our sponsors for supporting LILAC in 2026.
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The Information Literacy Award
[ _

The CILIP Information Literacy Group is proud
to offer an award for achievement in the field of
information literacy (IL). IL “is the ability to think
critically and make balanced judgements about any
information we find and use. It empowers us as

INFORMATION citizens to reach and express informed views and to
LITERACY AWARD engage fully in society”.

2026 The Information Literacy Award recognises an

CILIP IL Group Award Winner 2026 — outstanding UK-based practitioner or researcher.

This award is judged by:

Emma Brown, Digital Education Developer, University of Birmingham and ILG New
Professional representative

Dr Konstantina Martzoukou, Associate Professor at Robert Gordon University
Elizabeth Newell, Senior Sector Specialist (digital transformation) at JISC

Our thanks to UCL - Department of Information Studies for sponsoring the award.

All the awards will be presented at the Networking Evening. For full details of our
awards and nominees see the Award page.
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https://www.lilacconference.com/awards/information-literacy-award

Keynote Speakers

Sue Lacey Bryant
Biography

Sue Lacey Bryant chairs the national Health and Digital Literacy Partnership,

of which she is a founding member. She is currently a knowledge management
consultant, a coach and Visiting Professor in Knowledge and Information Mobilisation
at Manchester Metropolitan University. Her research is examining the information
functions required to mobilise knowledge, and key dimensions of knowledge
mobilisation in the practice of information professionals.

Formerly Chief Knowledge Officer for the NHS in England (until May 2024) and
prior to that a Director of a Clinical Commissioning Group, Sue remains focused on
addressing health inequalities. She is a mentor for the Complete Care Community
Programme and co-editor of a special issue of Learning Health Systems on health
equity. Her experience as the immediate past President of CILIP has strengthened
her appreciation of the contribution of library and information professionals in
supporting learning, literacy and social mobility for everyone in our society.

Sue took a leading role in the Topol Review on preparing the healthcare workforce
for the digital future, and subsequently initiated CILIP’s review of the impact of Al,
machine learning, automation and robotics on the information profession. You can
find out more about Sue’s career in LinkedIn. Sue loves art deco, sings in a couple of
choirs, and helps out with reading at the local primary school once a week.

Under the radar: poor health literacy as a predictor of ill-health

Like functional illiteracy, poor levels of health literacy often go under the radar.
Drawing on evidence from research, and the experience of communities
experiencing health inequalities, Sue will consider what we know about the significant
impact of low levels of health literacy on health outcomes and health services.
Pedalled by quacks and charlatans, and further fuelled by Al, health misinformation

is ubiquitous online. The information environment itself can now be seen as a social
determinant of ill-health. Thankfully there is much that we can do, and Sue will spend
time sharing approaches that are being recommended for each sector in which we
work, closing with an urgent call to action.



Sheila Webber
Biography

Sheila Webber is a Senior Lecturer in the School of Information, Journalism and
Communication at the University of Sheffield, UK. Her research and teaching

focus is exploration of the meaning of Information Literacy and of people’s lifelong
relationship with information. Her engagement with IL education started in the 1980’s,
teaching people to use early online systems at the British Library, and she continues
to develop people’s IL in person, online, and in virtual worlds. One of her current
interests is investigating the interaction between gamers, computer games, and
information. Since 2005 she has curated the Information Literacy Weblog, creating
300 posts a year with IL-relevant news, events and publications. She is currently

a Board Member of the Information Literacy is A Discipline (ILIAD) collaboration

and an individual member of the UNESCO Media and Information Literacy (MIL)
Alliance. Sheila’s previous professional involvement includes Co-chairing the
UNESCO MIL Alliance European sub-chapter; committee membership of the IFLA
Information Literacy Section; and membership of the SCONUL Working Group on
Information Literacy and of the CILIP Information Literacy Group committee. Sheila

is an Honorary Fellow of CILIP, and recipient of the Jason Farradane Award (for
excellence in education and teaching in information science and for raising the profile
of the information profession), the international Thinkerer Award (for collaborative
development within immersive environments) and the University of Sheffield Senate
Award for Sustained Excellence in Teaching.

Information Literacy in a time of polycrisis and cherry blossom

We are in a time of polycrisis: “the causal entanglement of crises in multiple global
systems in ways that significantly degrade humanity’s prospects” (Lawrence et al.
2024, p.2). The extent to which this dominates our everyday lives varies, depending
on who we are and where we are. Everyone, though, engages with information,
whether it is judging how far away a bomb dropped, from the sound of the explosion,
or learning through observation which trees will blossom first. Information Literacy

is not a simplistic solution to polycrisis, However, developing situational awareness
of the information in your life can be life enhancing and sometimes life saving.
Discovering what Information Literacy means to you individually, and to those in
your information worlds, is a lifelong adventure. Sheila will reflect on this adventure,
drawing on the accumulated knowledge base of Information Literacy, looking inward,
outward and forward, and refusing to get stuck in the present.

Reference: Lawrence, M., Homer-Dixon, T., Janzwood, S., Rockstréom, J., Renn,
O. & Donges, J.F. (2024). Global polycrisis: the causal mechanisms of crisis
entanglement. Global Sustainability, 7, Article e6. https://doi.org/10.1017/sus.2024.1
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Matteo Bergamini

Biography

Matteo Bergamini MBE is a pioneering figure in the field of Political and Media
literacy, having founded SOUK at the age of 22 in 2015.

Since 2020, Matteo has orchestrated London Voter Registration Week for the
Greater London Authority, a now yearly campaign that brings together all 33 local
authorities and a wide civil society coalition.

Matteo took part in the Verified UN anti-disinformation campaign, has given evidence
before House of Lords select committees, and was the driving force behind the
Channel 4 Youth Leaders’ Debate in 2015 and the APPG on Political and Media
Literacy, launched in 2024.

Matteo was appointed to NewsGuard’s Board of News Literacy Advisors in 2023,
is a member of Meta’s EU Digital Working Group, since 2022, and is a member of
the Editorial Board for the The Digital Citizenship Map, an initiative of the Lisbon
Council and the Digital Citizenship Working Group. He was selected in 2018 by the
US embassy in London to take part in the International Visitor Leadership Program
(IVLP) run by the US State Department and was added to the Forbes Under 30
Social Impact list in 2021.

He was made an MBE by King Charles Il for Services to Charity, Social Enterprise
and Education in the 2023 King’s Birthday Honours.

Abstract

In this talk, Matteo Bergamini, MBE, Founder and CEO of Shout Out UK, a multi
award-winning social enterprise promoting political and media literacy education, will
explore the critical intersection of media literacy and democratic engagement. He will
define the harmful spectrum of misinformation, disinformation, and malinformation,
and illustrate their real-world impact through case studies including the 2024 riots
following the Southport murders.

Matteo will examine how Al deepfakes and algorithmic echo chambers are
accelerating increasingly radicalisation and political polarisation. He will review
international educational models, and outline Shout Out UK’s own proactive
“‘prebunking” strategies and interactive resources designed to inoculate young people
against extremist narratives.



Parallels Abstracts

Ensure you sign up to parallel sessions ahead of the conference — just login to your
LILAC account.

Parallel sessions 1

“Let them be louder, I’ll just be smarter”: gendered
information experiences in undergraduate engineering
education

Laura Woods

This presentation will share early findings from a doctoral study, investigating
information experiences of women and femme-presenting nonbinary people on
undergraduate engineering courses in the UK.

Women and other gender minorities in engineering education have been highly
studied (Quezada-Espinoza et al., 2025), however, to date, little research has
considered this topic from an information literacy perspective (rare examples include
Davis, 2023; and Liu & Sun, 2012). This study aims to address this research gap by
considering information experiences within engineering education.

Information experience has been defined as “the way in which people experience

or derive meaning from the way in which they engage with information and their
lived worlds” (Bruce et al., 2014, pp. 5-6). This research takes a phenomenological,
reflective lifeworld approach (Dahlberg et al., 2008) to understanding the participants
information experience, which includes their information literacy practices as well as
their information behaviour (Gorichanaz, 2020).

For the study, 16 female and nonbinary students were recruited from engineering
courses at four universities around the UK. Participants were asked to keep
information diaries (Case & Given, 2016) in a format of their choosing, for a period
of 2-4 weeks. They were then each invited to a semi-structured interview, using
the diaries as a starting point to discuss their information experiences. Data were
collected between November 2024 and April 2025.

The data is being analysed inductively, using reflective thematic analysis (Braun &
Clarke, 2022). The diaries, which include written entries, voice notes, videos and
photos, are being analysed in parallel with the interview transcripts.


https://www.lilacconference.com/

Early reflections have identified potential themes including:

How gendered experiences in learning spaces interact with information-seeking
practices. Female engineering students frequently work in classrooms, labs and
makerspaces which are mostly populated by men, and are often conscious of how
their prior knowledge and life experiences differ from their male peers. Several
participants shared how this had shaped their perceptions of their own knowledge
and skills, and influenced their self-assessed need for further information sources.

Preferences for human sources of information. Several study participants described
a hierarchy of trusted sources they would turn to for information, shaped by who
they perceived to have expertise, as well as their own comfort (or discomfort) with
showing a lack of knowledge in front of their peers or lecturers.

Gendered expectations on the allocation of “information work” (Dalmer & Huvila,
2019) in group projects, which are common in this discipline. Participants frequently
reported taking on administrative or project management work in group projects,
sometimes due to perceived or explicit expectations from their male teammates that
they would do so, or due to internalised expectations.

Conceptions of generative Al as a non-judgmental study mentor. Several participants
specifically mentioned their anonymity and the lack of judgment from an Al bot as a
reason for their use of tools like ChatGPT in preference to asking a peer for help or
advice.

The presentation will discuss these preliminary themes, and share recommendations
for librarians and other information literacy educators working with students in highly
gender-imbalanced classrooms, or sites where mixed group work is common.

References

Braun, V., & Clarke, V. (2022). Thematic analysis: A practical guide. SAGE.

Bruce, C., Davis, K., Hughes, H., Partridge, H., & Stoodley, I. (2014). Information
experience: Contemporary perspectives. In C. Bruce (Ed.), Information experience:
Approaches to theory and practice (pp. 3—15). Emerald.

Case, D. O., & Given, L. M. (2016). Looking for information: A survey of research on
information seeking, needs, and behavior. Emerald Publishing.

Dahlberg, K., Dahlberg, H., & Nystrom, M. (2008). Reflective lifeworld research (2nd
ed.). Studentlitteratur.

Dalmer, N. K., & Huvila, I. (2019). Conceptualizing information work for health
contexts in Library and Information Science. Journal of Documentation, 76(1), 96—
108. https://doi.org/10.1108/JD-03-2019-0055
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Davis, R. (2023). ‘My second home’: Why undergraduate women in STEM use
academic libraries. Portal: Libraries and the Academy, 23(1), 197-214. https://doi.
org/10.1353/pla.2023.0003

Liu, T.-T., & Sun, H.-B. (2012). Gender differences on information literacy of science
and engineering undergraduates. International Journal of Modern Education and
Computer Science, 4(2), 23-30. https://doi.org/10.5815/ijmecs.2012.02.04

Gorichanaz, T. (2020). Information experience in theory and design. Emerald
Publishing Limited.

Quezada-Espinoza, M., Dominguez, A., & Zavala, G. (2025, June 22). A decade of
research on women in engineering: A systematic mapping study. 2025 ASEE Annual
Conference & Exposition. https://doi.org/10.18260/1-2--55357

Links as evidence, Ads as clues: undergraduate source
evaluation strategies

Alyssa Russo, Lori Townsend, Amy Jankowski and Stephanie
Benee

How do undergraduate students make sense of the information they encounter
online? Building on our previous work on “the container conundrum” (Russo et

al., 2019), which reckoned with the difficulties students experience as non-experts
evaluating information they encounter in a browser, we designed a study to
investigate how students perceive online sources. Researchers have studied various
aspects of online source evaluation behaviors of students and other information
users (Aslett, 2023; Haider & Sundin, 2022; Leeder, 2019; Meola, 2004; Metzger et
al., 2010; Rieh, 2014; Silva et al., 2018). Our research examines the perception of
shape in information (Dillon, 2025) and cognitive authority through the lens of our
demographically unique student population.

Our context: We are all librarians at the University of New Mexico, a research
university and Hispanic-Serving institution in the southwestern United States.

Our undergraduate student population is diverse, approximately 50% Hispanic,

29% White, 6% Native American, with a small but significant international student
population. We are also teaching librarians who regularly work with undergraduates,
previously serving as subject liaison librarians for a wide range of disciplines. Two of
us regularly teach a general education course, IADL 1110 Introduction to Information
Studies, a portion of which is dedicated to source evaluation.

Using semi-structured interviews, we directed 15 student participants to review
and reflect on websites selected during a Google search, giving students five to
ten minutes to examine each site. During this reflective process, we asked several
questions including: What do you notice first on this page? What can you do
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here? How would you characterize the information on this page? Do you trust the
information that you have found here? Why or why not?

We are analyzing the responses using inductive thematic coding to gain insight
into students’ evaluative processes and conceptions of information formats. Our
preliminary analysis has revealed some patterns in how students approach digital
information sources, including:

» Personal stories demonstrated authority in terms of personal, lived experience.
* Links were viewed as indicators of evidence, akin to references.

« Participants reported that rigorous evaluative efforts were not normally part of how
they interacted with websites.

« The presence of quantitative information signaled reliability.

* Advertisements, both their relevance to the website under consideration and
perceived purposes, were used by participants to make evaluative judgments.

« Sources perceived as “factual and unbiased” were more likely to be trusted, while
those seen as opinion-based faced greater skepticism.

» Students engaged with sources in smart, complex ways, making suppositions
about website purposes and connecting them to their own personal positionalities.

We will use anonymized student quotes and video clips from our interviews to
illustrate how students evaluated websites in the study. Attendees will gain practical
insights into how undergraduate students approach source evaluation, which may
challenge some common assumptions about student understandings and inform how
we teach information literacy.

References

Aslett, K., Sanderson, Z., Godel, W., Persily, N., Nagler, J., & Tucker, J. A. (2023).
Online searches to evaluate misinformation can increase its perceived veracity.
Nature: International Weekly Journal of Science, 625(7995), 548-556. https://doi.
org/10.1038/s41586-023-06883-y

Dillon, A. (2025). Genres as Shape: Forms, Norms, and Connoisseurship. Library
Trends 74(1), 4-21. https://dx.doi.org/10.1353/1ib.2025.a970674

Haider, J., & Sundin, O. (2022). Information literacy challenges in digital culture:
conflicting engagements of trust and doubt. Information, Communication & Society,
25(8), 1176-1191. https://doi.org/10.1080/1369118X.2020.1851389

Leeder, C. (2019). How college students evaluate and share “fake news” stories.
Library & Information Science Research, 41(3), 100967. https://doi.org/10.1016/j.
lisr.2019.100967
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Meola, M. (2004). Chucking the checklist: A contextual approach to teaching
undergraduates web-site evaluation. Portal: Libraries and the Academy, 4(3), 331—
344.

Metzger, M. J., Flanagin, A. J., & Medders, R. B. (2010). Social and heuristic
approaches to credibility evaluation online. Journal of Communication, 60(3), 413—
439. https://doi.org/10.1111/j.1460-2466.2010.01488.x

Rieh, S. Y. (2014). Credibility assessment of online information in context. Journal
of Information Science Theory and Practice, 2(3), 6-17. https://doi.org/10.1633/
JISTaP.2014.2.3.1

Russo, A., Jankowski, A., Beene, S., & Townsend, L. (2019). Strategic source
evaluation: addressing the container conundrum. Reference Services Review, 47(3),
294-313. https://doi.org/10.1108/RSR-04-2019-0024

Silva, E., Green, J., & Walker, C. (2018). Source evaluation behaviours of first-
year university students. Journal of Information Literacy, 12(2), 24—43. https://doi.

org/10.11645/12.2.2512

Embedded librarianship: what’s it all about?
Rebekah Hill

The relationship between librarians and teaching faculty at academic institutions has
been shaped for years by information literacy. Librarians are asked to provide library
instruction sessions that are often part of a course syllabus with the deliverables of
enhancing students’ research skills and encouraging them to use the library as a
resource. Often these sessions are “one-shot deals;” the librarian meets with a class
once during a semester and gives an overview of library resources that will help with
the course assignments. While this model is still prevalent, the model of embedded
librarianship has been developing as well, especially for online courses (Aquila &
Wolfe, 2023; Bezet, 2013) and courses tied to the liaison areas of subject librarians
(Manus, 2009; Diaz & Mandernach, 2017).

As the role of the embedded librarian has emerged, how that role is defined across
academic institutions varies widely. Sometimes the librarian’s work is tied to a
specific assignment with the “traditional” outcomes of linking the course syllabus
and information literacy skills. Some librarians are incorporated into the course
management system (CMS) and can add LibGuides and other library resources
into the syllabus as well as be more visible to students for individual research
appointments. Finally, some librarians are embedded at a deeper level, contributing
to assignment design and course content. At the heart of the work of the embedded
librarian, however, is the relationship between the librarian and the teaching faculty.

With the idea of relationships in mind, this presentation showcases a research study
14



exploring the collaborative relationships between faculty and librarians embedded

in a semester-long course, the targeted population. Sixteen librarians from various
colleges and universities with responsibilities across several subject disciplines were
recruited for in-depth interviews using a purposive sampling design and a maximum
variation sampling strategy. Recruitment methods included direct communication
with librarians who published and/or presented about embedded librarianship and
colleagues who had experience as embedded librarians, as well as invitations via
listservs of the Association of College & Research Libraries or similar organizations.
The study’s research question was, “How do librarians describe their collaborative
relationships with faculty in the context of semester-long courses with embedded
librarians?” Through inductive analysis of the interviews, themes were identified and
codes were developed and applied to the interview data. Of particular interest to this
researcher was how each librarian described the concept of embedded librarianship,
their role within the course, and rewards and challenges of their relationships with
teaching faculty.

The roles of librarians continue to change and how we define our roles does as

well — embedded librarian, subject liaison, information specialist. One driving force
behind our work, however, remains consistent: relationships. This session may
inform your current and future practices in librarianship, seeing how librarians and
teaching faculty develop partnerships and ideally how the positive elements of these
relationships influence their instruction strategies. The presenter will include time

for discussion in addition to questions, allowing for exploration about librarians and
teaching faculty as powerful teams contributing to student success.

References

Aquila, M. & Wolfe, J. L. (2023). Maintaining an established embedded librarian
program for 15 years before, during, and post pandemic. Journal of Library &
Information Services in Distance Learning, 17(1-2), 49-64. https://doi.org/10.1080/15
33290X.2023.2221238

Bezet, A. (2013). Free prize inside! Embedded librarianship and faculty collaboration
at a small-sized private university. The Reference Librarian, 54(3), 181-219. https://
doi.org/10.1080/02763877.2013.770351

Diaz, J.0. & Mandernach, M.A. (2017). Relationship building one step at a time:
Case studies of successful faculty-librarian partnerships. portal: Libraries and the
Academy, 17(2), 273-282. https://dx.doi.org/10.1353/pla.2017.0016

Manus, S. J. B. (2009). Librarian in the classroom: An Embedded approach to music
information literacy for first-year undergraduates. Notes, 66(2), 249-261. http://www.
jstor.org/stable/40539453
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Al in education: embracing authenticity and vulnerability
Jane Hammons and Michael Flierl

Librarians are increasingly called upon to provide college- or university-level
leadership for artificial intelligence (Al) initiatives. As a result, Al represents an
opportunity for librarians to have a meaningful impact on student learning and
significantly increase the visibility of librarians as educational leaders. For those
librarians that feel that they lack expertise or experience related to Al, however, such
expectations may create feelings of vulnerability, resignation, or even resentment.

In this workshop, participants will have an opportunity to explore how they can
approach teaching with Al, or leading Al initiatives, through the lens of authenticity
(Cranton & Carusetta, 2004; Kreber et al., 2007). Participants will learn about

the characteristics of authentic teaching, consider how authenticity relates to
vulnerability, and then reflect on how to apply this to their own decision-making
processes related to Al. This perspective does not require librarians to whole-
heartedly embrace Al, but to make decisions about how they choose to engage with
Al based on their own understanding of what it means to be an authentic teacher. It
is beneficial and useful to embrace the complexities of teaching and learning in the
age of generative Al by embracing our feelings of vulnerability and authenticity.

Learning Outcomes
After completing the workshops, participants will be able to:

« Explain key characteristics associated with “authentic teaching”

* Apply the notion of authentic teaching to their own decision-making processes
related to Al

» |dentify strategies for supporting an authentic approach to Al at their institutions

Outline
Opening Activity: What does it mean to be an authentic teacher? Participants will
respond to this question using an interactive tool, such as Padlet.

Brief Lecture: Facilitators will provide a brief overview of the concept of authentic
teaching, including characteristics associated with authentic teaching, and how
this connects with vulnerability. Presenters will discuss how this concept relates to
making decisions about teaching with Al.

Small group activity: Participants will be divided into groups. Each group will

be given a scenario describing an educator’s choices about teaching with Al.
Participants will discuss how the educator’s actions align, or do not align, with the
idea of authentic teaching, and how feelings of vulnerability may have impacted their
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decisions. Facilitators will lead a discussion of each group’s findings.

Reflection and Discussion: Participants will have a full group discussion focused on
the following questions:

*  What is the value of considering the notion of authenticity, and the related notion
of vulnerability, when approaching decisions about teaching with Al?

* How can participants apply the content from the workshop to their own decision-
making processes related to Al?

* How can participants encourage others on their campus to adopt an approach to
Al centered on authenticity?

In summary, this workshop will help participants consider how to make decisions
around Al that align with their personal understanding of what it means to be an
authentic teacher. While many Al-related trainings are focused on how to use tools,
this workshop is unique in that it will encourage participants to reflect on the mindset
they adopt related to Al.

References

Cranton, P., & Carusetta, E. (2004). Perspectives on authenticity in teaching. Adult
Education Quarterly, 55(1), 5-22.

Kreber, C., Klampfleitner, M., McCune, V., Bayne, S., & Knottenbelt, M. (2007). What
do you mean by “authentic”? A comparative review of the literature on conceptions of
authenticity in teaching. Adult Education Quarterly, 58(1), 22-43

Introducing the TRYangle: a new approach to evaluating
sources fit for the Al age

Mike Jones

The explosion of Generative Al tools, led with the launch of ChatGPT in late 2022,
has dramatically changed the ways in which information can be created, accessed
and disseminated. This, in turn, has seen a shift in how information literacy sessions
need to be approached within academia. Whilst the triumvirate of core concepts
(resource discovery, information evaluation and source acknowledgement) remain
central, it is the middle of these three which has risen to the forefront in terms of how
students approach Al generated content.

Despite this we are still relying on evaluation frameworks created for the internet
and social media ages that are no longer fit for an information landscape where
GenAl tools present “content” that is devoid of the context of a source (Woods 2023;
Blechinger 2023).
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The CRAAP Test (Blakeslee 2004) and similar checklist approaches to information
evaluation have come under more and more scrutiny in recent years (Seeber 2017;
Fielding 2019; Bull, MacMillan and Head 2021; Sye and Thompson 2023; Kamela
2024), yet they remain at the forefront of academic libraries’ approaches to teaching
on this aspect of information literacy. An investigation of 79 UK university websites
shows that 90% of the approaches being recommend to students for evaluating
information remain based on checklists.

Therefore, it has been important to consider why these approaches persist and how
we can model the positive aspects of them in any new framework for evaluating
information in the GenAl age.

As such the TRYangle Approach has been developed, tying together the key
aspects of previous models such as SIFT (Caulfield 2019) and CCOW (Tardiff 2022),
alongside newer approaches and ideas such as Bull, MacMillan and Head’s (2021)
concept of “proactive evaluation” and the importance of developing confidence and
an enquiring mindset (Dawkins and Legrand 2024). The result is a diagrammatical
framework upon which students can hang their development of understanding
around these key areas, enabling effective evaluation of information from any type of
source.

Within a mindset that encourages students to have the confidence to “question
everything” sits the Evaluation TRYangle, made up of these 3 interconnected areas:

+ Test & Check — using lateral searching techniques to explore the reliability of the
source, creators and the information presented

* Retrieval Method — understanding that it is as important to consider why and how
the information is being presented to you as it is the content itself

* Your Global Self — appreciating the reader’s own place within the information
exchange and how what they bring to the evaluation process can impact upon the
usefulness of the resources that are discovered

Those attending this session will get a clear understanding of how the approach
has been developed and how it can be used to teach students effective evaluation
techniques, as well as having the opportunity to provide feedback ahead of research
activities taking place with students to formally assess its effectiveness.
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Leading digital and Al fluency through a library lens — the
Teesside University pilot

Lisa Eveson

In a rapidly evolving information landscape shaped by artificial intelligence, data
literacy and digital fluency have become integral to contemporary information
literacy. This presentation reports on Teesside University Library’s pilot participation
in JISC’s Digital Transformation through a Library Lens project—one of seven UK
university libraries selected to explore how libraries can drive institutional digital
transformation. The project seeks to shift both strategic direction and professional
practice, positioning the Library at the forefront of defining and embedding student Al
and digital competencies within the curriculum.

The Teesside pilot is designed to engender digital cultural change across the
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institution by reframing the Library’s role as a professional lead in developing
students’ Al literacies. Building upon established information literacy frameworks
(e.g., the ACRL Framework for Information Literacy, JISC Digital Capabilities
Framework), the project extends traditional understandings of information literacy to
encompass responsible Al use, data awareness, and digital content creation. This
re-conceptualisation aligns with an emerging research consensus that information
literacy must evolve to address Al-driven academic and workplace contexts.

Method and Approach

The project is structured around four interconnected workstreams:

Defining student digital and Al competencies within the curriculum;
Coalescing university-wide digital skills support within a Library setting;
Developing digitally enabled Library spaces;

Embedding digital and open resources within curriculum design.

Bownh =

A mixed-methods approach is employed, combining student co-creation workshops,
curriculum mapping, staff interviews, and benchmarking against national frameworks.
This participatory methodology ensures the competencies developed are evidence-
based, inclusive, and responsive to institutional and disciplinary needs.

Findings and Changes in Practice

Initial findings indicate that the Library’s traditional remit around information literacy
has broadened to include leadership in Al and digital fluency. This transformation is
influencing practice in several key areas:

* Curriculum Integration: Al and digital competencies are now being mapped to
learning outcomes and assessments across disciplines.

» Coalesced Support Model: University digital and Al skills initiatives are being
unified under the Library brand, creating a coherent institutional offer.

+ Digitally Enabled Spaces: Library environments are being redesigned to facilitate
blended, Al-supported learning, embedding information and digital literacy within
physical and virtual spaces.

« Student Partnership: Students are co-defining competencies and co-creating
resources, reinforcing principles of inclusion and partnership.

Originality and Contribution

While earlier studies (e.g., Secker & Coonan, 2019; JISC, 2023) have explored the
convergence of digital and information literacies, few have examined how libraries
can operationalise Al fluency within curriculum design at scale. The Teesside pilot
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offers an original contribution by developing a Library-led institutional model that
integrates information, digital, and academic literacies within a unified framework.

Takeaways for Delegates
Delegates will gain:

* Insight into how information literacy frameworks can evolve to include Al and
digital fluency;

» A practical model of Library leadership in digital transformation;
« Examples of co-created Al competency frameworks embedded in curricula;

» Evidence of measurable cultural change through enhanced digital confidence and
engagement.

This presentation contributes to current debates on redefining information literacy
for the Al era and demonstrates how libraries can lead in shaping ethically grounded,
digitally fluent learning communities.
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Parallel sessions 2

Pedagogical approaches in medical librarianship:
exploring non-lecture-based methods for teaching
information literacy

Lea Watson

This session will share findings from a master’s-level mixed-method dissertation
exploring how health librarians use non-lecture-based teaching methods to develop
information literacy (IL) skills among healthcare professionals. While librarians play
an important role in supporting evidence-based practice, there is less research
examining the instructional approaches they adopt in healthcare settings, with
existing studies often focusing on academic contexts. At a time when active learning
and the advantages of non-didactic IL teaching are increasingly being examined

in the literature (Baer, 2021; Bucklin, 2021; Bradley-Ridout et al., 2024), this

study identifies a range of methods currently being employed by health librarians,
their perceived value for supporting learning, and the practical considerations for
implementing these techniques.

Drawing on questionnaire responses and five in-depth interviews, this session will
highlight interactive, learner-centred teaching practices including workshops, games-
based learning and outreach initiatives. It will explore their perceived benefits for
learner engagement and library visibility, as well as the practical challenges related
to their implementation, such as time and logistical constraints. Challenges in
evaluating long-term outcomes will also be discussed. Attendees can consider how
these approaches might be adapted to their own instructional practice, making the
session of relevance to those involved in teaching information literacy.

References

Baer, A. (2021). Academic Librarians’ Development as Teachers: A Survey

on Changes in Pedagogical Roles, Approaches, and Perspectives. Journal of
Information Literacy. CILIP Information Literacy Group, pp. 26-53. Available at:
https://www.proquest.com/undefined/academic-librarians-development-as-teachers/
docview/2527344296/se-27?accountid=14511

Bradley-Ridout, G., Parker, R., Sikora, L., Quaiattini, A., Fuller, K., Nevison, M., &
Nekolaichuk, E. (2024). Exploring librarians’ practices when teaching advanced
searching for knowledge synthesis: results from an online survey. Journal of the
Medical Library Association: JAMA, 112(3), 238—-249. https://doi.org/10.5195/
jmla.2024.1870

22



Bucklin, B. A., Asdigian, N. L., Hawkins, J. L., & Klein, U. (2021). Making it stick:
use of active learning strategies in continuing medical education. BMC Medical
Education, 21(1). https://doi.org/10.1186/s12909-020-02447-0

It’s not legal advice - but is it information literacy? When
IL met copyright anxiety

Jane Secker, Chris Morrison, Louise Koch, Rosie Jones, Ami
Pendergrass and Amanda Wakaruk

Recent research (Wakaruk et al, 2025) indicates that copyright anxiety has a
significant impact on universities in the UK and Canada. From stifling research to
impacting negatively on teaching and learning activities. This anxiety can lead to
legal chill (Penney, 2022) where individuals think the law is narrower than the reality.
The impact on students is real; for example, sometimes the most relevant content
cannot be made available due to concerns about copyright and licensing.

However, perhaps more worryingly copyright anxiety impacts significantly on the
library profession — causing fear and worry amongst staff. Libraries also potentially
pay for licences when they could rely on copyright exceptions. For those acting

as copyright advisors they fear they might be ‘getting it wrong’ as policies are
constantly changing in the field of open access and queries become increasingly
complex. This anxiety is currently focused on the uncertainty over the copyright
implications of using Generative Al tools. Staff in copyright support roles value being
part of a community of practice, but what more can our institutions do to reduce
overall copyright anxiety but also make better use of increasingly limited budgets?
Simply saying don’t worry about copyright isn’t helpful as it is a legal matter that
universities need to take seriously due to the significant financial and reputational
risks associated with copyright infringement claims. This also raises questions about
whether guidance provided by library staff might be seen as legal advice and how
libraries should liaise with legal teams to balance the need for compliance whilst
empowering their users.

In this panel discussion we discuss how we can start to tackle copyright anxiety

in libraries and the benefits of approaching copyright queries as part of wider
information literacy support. We will discuss what lessons can be learnt from the IL
community to transform copyright from a compliance issue to one which lies at the
heart of ethical access to information. Secker and Morrison (2016) define ‘Copyright
Literacy’ as the ‘knowledge, skills and behaviours to enable the ethical creation and
use of copyright material.” They argued that it should be taught as part of information
and digital literacies. However, ten years later copyright education remains as

a specialist body of knowledge dealt with by one ‘copyright advisor’ who can be
viewed as the arbiter of what is right or wrong. We will explore how this culture can
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be changed and how copyright can be embraced as an essential part of digital,
information and critical Al literacies.

After a brief presentation of the issues our expert panel will discuss:

« How academic libraries can deal with copyright anxiety and the emotional labour
of copyright queries particularly since the rise of Generative Al.

« The value of information literacy in responding to copyright questions and its
relationship to legal advice.

* How kindness, empathy and communities of practice can lie at the heart of the
transformation we need to see in copyright support (Rimmer, 2024).
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Session 1: Stop, collaborate, and zine make: DIY
reflection tools for information literacy practice

Sara Kern, Denise Wetzel and Elliott Rose

Note: participants need to attend also Session 1 during Parallels 8

Zines are short, non-commercial and often self-published works with a long history
in the academic library, and a much longer history in the world. Rooted in a do-it-
yourself ethos, zines have historically been used for communication and community
building for various subculture groups. Some may be shared with small runs, while
others are created for personal use and reflection (Duncombe, 1997). Because they
are outside of traditional publishing, zines offer creative opportunities for participatory
engagement.

In library spaces, zines offer personal perspectives when included in archives, and
can be effective ways to communicate information and facilitate access to polarized
or hard-to-find resources. They have also played a role in information literacy
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instruction and education more broadly. Learners who create zines as part of their
learning experience may feel increased personal investment, better understand their
part in an information ecosystem, and can better engage with concepts through
participatory learning (Yang, 2010; Eller and Plottel, 2022). Of particular note for this
proposal, scholars have shown that zines can encourage meaningful reflection during
the learning experience (Vong, 2016). Reflection allows learners to connect their real
world experiences with new information and skills, a particularly valuable element of
information literacy instruction (Bruce, 2004). Zine making workshops have also been
shown to foster connection and collaboration between participants and provide a
space supportive of experimentation and creative thought (Brown, 2024).

This wildcard proposal offers a two-part zine workshop for LILAC delegates. At the
first workshop near the beginning of the conference, participants will learn about
opportunities to use zines as part of their information literacy instruction practice.
Most of the workshop will be active: delegates will add information into their own
zine based on prompts during that workshop. Using a semi-structured template,
they will write things they are looking forward to learning about at the conference,
areas they would like to improve in their information literacy practice, and/or other
goals for the next few days in the first pages of their zine. The central pages will be
space for structured notes about new ideas related to their goals. While working at
tables as small groups, delegates will also share their thoughts with others at their
table. For the second session, scheduled near the end of the conference, delegates
would come back together to reflect and share, while adding to their final zine pages
based on this reflection. If participants are willing to share, scans or pictures of the
completed zines could be made more widely available through a hosted webpage.

By participating in these paired sessions, delegates will engage more deeply with
this already meaningful conference, have additional opportunities to connect with
other delegates, and will learn about and consider ways to incorporate zines as
creative tools for learning and learning reflection in their own information literacy
practice.
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Future literacies: reimagining information literacy in the
age of Al

Coco Nijhoff and Heather Lincoln

Teaching librarians across sectors who wish to reconsider their approach to
Information Literacy practice in light of the influence of generative Al.

What happens when search disappears? Or when students turn to generative Al
instead of databases, and citations become endangered? This workshop invites
librarians to imagine a post-search future, collaboratively and speculatively rethinking
Information Literacy in a world where information is generated, not retrieved.

Generative Al has proved to be a pervasive and inescapable influence across
society in the past three years. Educational institutions must adopt a proactive and
informed stance in response, preparing learners to critically consume produce and
engage with information. This involves the critical integration of Al tools and outputs
in the areas of teaching, learning and assessment. Librarians who develop and
deliver Information Literacy programmes play a crucial role in this arena, as they
are versed in existing frameworks outlining key areas of competency relevant to
generative Al, for example, search, critical evaluation, and ethical approaches to
information. Information Literacy frameworks are mirrored in higher education sector
policy and position statements which emphasise ‘fostering critical discourse, ethical
awareness, and adaptive curricula that prepare students for an Al-augmented future
(Carden and Freeman, 2025).

Through discussion, critical analysis and design, workshop participants will engage
with new pedagogies that challenge the status quo (Dunne and Raby, 2013) and
reimagine the librarian’s role deploying traditional frameworks (Secker and Coonan,
2011) in light of generative Al. Through a speculative scenario followed by a series
of provocations presented via ‘Future Literacies cards’, participants will develop
emerging competencies to support adaptable and fresh approaches to teaching.

This workshop centres on the student and learner of 2030, a cohort described as
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the most talented, enterprising, and diverse yet (Imperial College London, 2025).
These students will bring high aspirations, global outlooks, and lived experiences that
challenge traditional academic pathways. Meeting these students’ needs requires
rethinking how Information and Digital Literacy support their academic work, career
readiness, and global citizenship.

In my dual role as Senior Teaching Fellow for Library Services and Lead Al Futurist
in Education at Imperial, I'm tasked with anticipating where policy, strategy, and
guidance must evolve to meet future learners’ needs, and reshaping existing
frameworks that prepare the university for what comes next (Imperial College London
Library Services, 2025).

The workshop offers a collaborative space to share my work at the intersection
of Information Literacy (IL) and Al Literacy (AIL), while drawing on the insights
and expertise of LILAC delegates to shape an evolving vision for the university, or
educational space, of the future. ‘Librarian as Futurist’ can be experienced by all
participants through the activities in this workshop.
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Critical thinking and dissent: information literacy in a
refused knowledge information landscape

Madelene Logren

This presentation will discuss findings from a qualitative study of social media
content published by a Swedish network of nurses who challenge widely accepted
truths about COVID-19 and the pandemic.

Information literacy is often assumed to decrease belief in false or misleading
information. It is this assumption that justifies information literacy initiatives as a type
of misinformation interventions (Roozenbeek et al., 2023)—that is, interventions
aimed at mitigating belief in and spread of various types of disordered information
(Wardle & Derakhshan, 2017). For example, based on the premise that a lack of
general critical thinking skills contributes to an individual’s susceptibility to ‘fake
news’, boosting such skills has been proposed as a solution to limit their spread and
influence (Lutzke et al., 2019).

However, critical thinking skills may lead to very different places depending on

how and by whom they are applied. While interrogative questions concerning the
information and its source are part of common and widely accepted guidelines for
evaluating information through source criticisms and critical thinking (Blakeslee,
2004; Mandalios, 2013; Psychological Defence Agency, 2024), it has been suggested
(boyd, 2017; Haider & Sundin, 2022; Hannah, 2023; Hicks & Lloyd, 2024 ) that such
interrogative practices may already be part of processes of belief formation and
knowledge production in communities formed around contested beliefs. The research
| will present contributes to this discussion by examining information literacy practices
in one such community.

Within the study, the dissenting views held by the network are understood as
representing refused knowledge—knowledge that is rejected by scientific authorities
and institutions (Neresini et al., 2024). Information literacy is approached from a
sociocultural perspective (Limberg et al., 2012), and information literacy practices
are conceptualized as shaped by and taking place within intersubjectively created
information landscapes (Lloyd, 2010). Against this theoretical framework, the study
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explores how information literacy is constituted and enacted within the network’s
refused knowledge information landscape.

Employing reflexive thematic analysis, three key themes are constructed and placed
within the context of the network’s refused knowledge information landscape. The
first theme (Being a part of the healthcare system) explores the network’s relation

to the healthcare system, highlighting friction between the ideals of nursing and the
experienced reality of Swedish healthcare. The second theme (Creating community,
producing knowledge) explores how refused knowledge is part of creating a sense
of community and developing a community identity. The third theme (Becoming
disillusioned) centres on how critical engagement with information is an antecedent
for loss of trust in the previously taken for granted, and for reframing of beliefs. Taken
together, these themes suggest that belief in refused knowledge may be an effect of
information literacy within this landscape, rather than a lack of it.

The presentation will encourage attendees to consider the limitations of information
literacy as a solution for belief in misinformation, and to reflect on how information
literacy practices may themselves be part of the formation and circulation of such
beliefs.

References

Blakeslee, S. (2004). The CRAAP Test. LOEX Quarterly, 31(3). https://commons.
emich.edu/loexquarterly/vol31/iss3/4

boyd, danah. (2017). Did media literacy backfire? Journal of Applied Youth Studies,
1(4), 83—-89. https://search.informit.org/doi/10.3316/informit.607936397466888

Haider, J., & Sundin, O. (2022). Paradoxes of media and information literacy: The
crisis of information. Routledge. https://doi.org/10.4324/9781003163237

Hannah, M. (2023). Information literacy in the age of internet conspiracism. Journal
of Information Literacy, 17(1), 204—220. https://doi.org/10.11645/17.1.3277

Hicks, A., & Lloyd, A. (2024). Agency and liminality during the COVID-19 pandemic:
Why information literacy cannot fix vaccine hesitancy. Journal of Information Science,
50(6), 1557-1572. https://doi.org/10.1177/01655515221124003

Limberg, L., Sundin, O., & Talja, S. (2012). Three Theoretical Perspectives on
Information Literacy. Human IT: Journal for Information Technology Studies as a
Human Science, 11(2). https://humanit.hb.se/article/view/69

Lloyd, A. (2010). Information literacy landscapes: Information literacy in education,
workplace and everyday contexts. Chandos Publishing.

Mandalios, J. (2013). RADAR: An approach for helping students evaluate
Internet sources. Journal of Information Science, 39(4), 470—-478. https://doi.
org/10.1177/0165551513478889

29



Neresini, F., Agodi, M. C., Crabu, S., & Tosoni, S. (Eds.). (2024). Manufacturing
Refused Knowledge in the Age of Epistemic Pluralism: Discourses, Imaginaries,
and Practices on the Border of Science. Palgrave Macmillan Singapore. https://doi.
org/10.1007/978-981-99-7188-6

Psychological Defence Agency. (2024, March 17). Source criticism. https://mpf.se/
psychological-defence-agency/knowledge-and-support/theme-library/source-criticism

Roozenbeek, J., Culloty, E., & Suiter, J. (2023). Countering misinformation. European
Psychologist, 28(3), 189-205. https://doi.org/10.1027/1016-9040/a000492

Wardle, C., & Derakhshan, H. (2017). Information disorder: Toward an
interdisciplinary framework for research and policy making. Council of Europe.
https://edoc.coe.int/en/media/7495-information-disorder-toward-an-interdisciplinary-
framework-for-research-and-policy-making.html

“Oh, I’'m being judged”: Responding to students’
concerns and needs with innovative, learner-centered
resources to support their critical understanding of
artificial intelligence

Kerrianne Orriss

How do students critically engage with Al tools in their academic lives, and how can
librarians respond to their concerns and support their information literacy needs?
Studies highlight the need to incorporate students’ voices into HE initiatives on Al
(Chan and Hu, 2023; Holland and Ciachir, 2025; Tierney, Peasey and Gould, 2025).
This presentation outlines the methods and outcomes of an innovative project that
centred the student voice in Al literacy practice.

Advances in Generative Al introduced a new dimension to the information literacy
landscape (Lo, 2025). The Russell Group believes students need to be ‘Al-

literate’ (2023), but Al literacy holds different meanings. With increasing Al search
functionality and its ‘black box’ problem, Archambault (2023) highlights the need

for algorithmic literacy while Bali (2023) promotes ‘critical pedagogy’ and ethical
discourse around the use of Al. Our research stems from the belief that Al literacy is
a crucial part of information literacy, encompassing not only digital skills but a critical
understanding of Al in response to environmental and ethical concerns. Students
need to develop new knowledge and skills order to choose if or how to use Al tools
(Bearman and Ajjawi, 2023).

Our cross-disciplinary team featured librarians, a study skills tutor and educational

researchers, including a paid student researcher. We employed an iterative mixed
methods approach and surveyed the whole student body to understand their
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concerns, needs and use of Al. In response to the data, we designed a range

of teaching activities that drew on learner-focused and gamification pedagogies
(DiNardo and Snyder Broussard, 2019) as a means of developing users’ Al literacy
skills. We provided reflective learning opportunities to encourage engagement

with the materials (Purcell and Mandall, 2024) and ran workshops with student
focus groups. We used this feedback to improve the activities before presenting to
another focus group for further evaluation. Modelling inclusive research practice, we
paid students for their time, and they valued the environment as a ‘safe space for
everyone’.

Attendees of this conference session will gain insights around the library user’s
perspective on Al literacy, the value of cross-discipline collaborations and the
importance of listening to the student voice. They will preview learning materials
developed from the research and receive a zine which can be annotated with
reflections on how to use the activities in their own workplaces. The zine signposts
to our bank of open access resources which reflect different teaching and learner
styles. This adaptability of resources with a fun, learner-led focus aligns with our
belief in compassionate pedagogy (Walsh, 2024), the democratisation of information
(Buschman, 2023) and punk pedagogy (King, 2025).
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Character defining: a library journaling game about
creating characters from the unexpected connections
between books

David Smith

Overview and aims

This session explores my implementation of solo journalling game mechanics (itch.
io, 2025) into creative writing library sessions for students studying scriptwriting,
video game design and animation. In these sessions books were chosen using
gaming tools (card and dice selection, and player trades) and then used as
informational prompts to describe key characters within a narrative structure. Books
were chosen to reflect diverse backgrounds, geographies, cultures, professions
and events; the aim being to encourage an empathetic creative response, where
the players learned about, and created characters, whose lives and concerns were
potentially very different to their own.

The session’s aims include:

* To provide students with characters they could use in their creative practice
and who were created using information found in library resources; as well as
providing a creative tool for future projects.

» To hold a discussion with the students at the end of the session; sharing their
characters, how they were imaginatively realised and the books used to research
them. Themes of difference, empathy and the exploration of worlds and lives
different to one’s own were encouraged. As well as thinking about citational
justice principles (Craven, 2021) in creative as well as academic practice.
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To explore a curated library collection via the use of creative game-based
provocations in a way that retains the key information literacy principles of
source assessment, critical reflection and discovery of new information. A
bridging strategy that allows a collection of material to simultaneously be used
as inspiration and afford reflective dialogue; a happy medium often hard to reach
with students who prioritise their creative practice.

Research themes

Unloved books: | identified many unborrowed inspirational books in our library,
outside of reading lists, that could provide impetus for creative practice. Following
Marshall’s action research principles (Marshall, 2016), rather than deaccessioning
them, | investigated how they might be used.

Games and serendipity: A former LILAC presentation (Mckinnery, 2024), started
me thinking as to how these books might be linked together by students to tell

a story. The use of games became a key aspect of this (especially journalling),
to channel the randomness of serendipity and curate unexpected encounters.

| looked at games developed in the library context (Walsh, 2018) as well as
creative uses of weeded books (Borchgrevink, 2024). In conclusion | reframed
books as journalling prompts, operating as TIEs (transformative information
encounters) (Lowe, 2023) within my session/game.

Decolonisation and citational justice: That these gaming principles might be used
to increase the range and inclusion of inspirational sources in narrative-based
creative practice (Crilly and Everitt, 2022). That lost voices from library collections
might be rescued (Seppala, Sarantou and Miettinen, 2021), rather than being
weeded. As a principle | argued that creative gaming tools might work in

parallel to critical tools when thinking about how creative practice might embody
decolonisation and citational justice aims.

Further details of this project are documented on my blog: https://daspgcert.myblog.

arts.ac.uk/
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Embedded information and academic literacy: toolkit
curriculum-wide inclusion

Louise Speakman and Rebecca Beaumont

Information and Academic Literacies (I&AL) are fundamental to student success
(Wingate, 2006; Wingate and Tribble, 2012), yet they often remain siloed, limiting
their impact. Responding to the institutional drive of the Curriculum Transformation
Programme (CTP) at Lancaster University, we used the opportunity to raise the
profile of I&AL within core curriculum design. This session introduces the innovative
I&AL Toolkit, developed from our Information Literacy Framework (Newnham, 2021).
Recent sector-wide research highlights the importance of collaborative approaches to
embedding academic literacies, with librarians and learning developers both playing
key roles in curriculum design and inclusive practice (Hakim and Wingate, 2024;
Shackleton, Smith, and Williams, 2025).

We will explore the innovative and collaborative process of mapping I&AL
skills, knowledge, and abilities across academic levels 4—-7. Evidence shows
that embedding these literacies within modules enhances student confidence,
engagement, and academic performance (Wingate and Tribble, 2012).

Our approach moves I&AL from a generic ‘bolt-on’ model to a fully embedded
strategy, establishing it as a core and integral part of the student learning experience.
This integrated approach implements strategic, curriculum-wide change, providing

a transformative, sector-ready model for curriculum redesign that elevates I&AL as

a key driver for institutional success, retention, graduate outcomes, and inclusive
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pedagogy.

Session highlights:

1. We will explore our approach to working collaboratively, outlining why this joint
ownership was essential in challenging times.

2. We will outline the purpose of the toolkit, how we envision its use, and how it’'s
being used already, including a case study.

3. We will showcase the Toolkit’'s usable, accessible design and highlight how our
curriculum-wide mapping has been identified as ‘leading the way’ in the sector.

Attendees will:

1. Be empowered in our approach to working collaboratively.

2. Understand how developing an I&AL toolkit can promote a sustainable and
effective use of time.

3. ldentify the importance of prioritising content and having a focused approach to
I&AL teaching and support.

4. Be inspired by our innovative and creative approach in mapping I&AL.

5. Understand the potential impact of our toolkit across university and wider sector.
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Challenges in delivering information literacy in the
artificial intelligence era: a Pakistani perspective

Nadeem Siddique and Muhammad Safdar

Background: The Gad and Birgit Rausing Library at Lahore University of
Management Sciences (LUMS) is one of the leading private sector libraries in
Lahore, Pakistan. The LUMS library professionals regularly conduct Information
Literacy (IL) sessions for the library users. The inception of Artificial Intelligence (Al)
has posed multifaceted challenges in delivering IL (Flierl, 2023). Therefore, this study
aims to explore the challenges Pakistani IL librarians face and the ways forward in
this connection.

Methodology: The researchers employed a qualitative research approach using
interview technique to collect the data from all the LUMS professionals involved in IL.
The authors used NVivo software for data analysis purposes.

Results: The findings confirmed that the emergence of Al tools has posed a variety
of challenges to professionals involved in delivering IL sessions. The interviewees
highlighted diversified challenges such as the users’ reduced attendance and lack
of interest, perception of the library’s irrelevance due to the availability, though
unreliable in many cases, of ready-made information to users, fast-paced updates on
Al technology, small budget, and the staff’s limited skills. These results align with the
findings of previous research studies (Ali & Richardson, 2025; Andersdotter, 2023;
Cox & Mazumdar, 2024; Namdas, 2024), which highlight the challenges faced by
the library community in implementing Al. However, the results also shed light on the
ways forward, including the staff training on Al, subscription to Al tools, and regular
workshops for the library community.

Originality/Value: The authors believe that this is a unique study that explores the
leading Pakistani library’s professionals’ perspective on challenges to IL in the age of
Al. The paper has theoretical and practical implications. It contributes to the literature
on IL and Al. The manuscript may help the audience know the Pakistani perspective
on the Al challenges in delivering IL. Understanding the Pakistani perspective may be
pivotal in collecting collective evidence on challenges posed to IL in the Al era, which,
in turn, may play an integral role in the continuous effective delivery of IL.
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Embedding information literacy through a cross-
intuitional study skills community of practice

Kate Courage and Michelle Malomo

The University of Worcester (UW) supports a diverse student body, including

high proportions of mature, first generation, and neurodiverse learners. In 2023,
recognising fragmented approaches to study skills, Library Services established the
Study Skills Community of Practice (CoP) to create a more consistent, collaborative,
and pedagogically grounded model for embedding information literacy and academic
skills across the student journey.

The CoP was intentionally designed as a cross-institutional network, bringing
together 20 academic and professional services colleagues. Guided by Wenger’s
(1998) dimensions of practice, the group developed sustained engagement, shared
accountability and institutional alignment. The CoP’s shared leadership model,

co led by the Head of Library Academic Engagement and a Senior Lecturer from
Education, drew on transformational leadership principles (Bass & Bass, 2008) to
empower members, distribute ownership, and cultivate a supportive environment for
experimentation and innovation.

This collaborative structure enables staff to break down silos and create a
coordinated approach to study skills. Regular reflective discussions, peer
observation, and resource sharing sessions help members explore common
challenges, align priorities, and develop a collective understanding of students’
needs, particularly those relating to transition, digital confidence, academic writing,
and information literacy. The CoP has also become a professional learning space,
supporting staff development around Universal Design for Learning (CAST, 2024),
inclusive pedagogies, and scaffolded skills development.

One of the CoP’s major impacts has been its role in catalysing institutional change.
Its outputs - including resource development, workshops, curriculum embedded
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materials, and recommendations for course teams - are now influencing key
governance structures. For example, the CoP’s work feeds directly into the Retention
Strategy Steering Group and the Access and Participation Steering Group, ensuring
that information literacy and study skills are recognised as essential components

of student success. Engagement from course leaders has been strong, with 83%
reporting that they signpost students to CoP developed study skills materials.

A significant output of the CoP is the interactive Study Skills Portal, which illustrates
how the CoP operates in practice: through co creation, shared expertise, and
responsiveness to student feedback. Insights from a “Students as Academic
Partners” project, positioning students as leaders (Cook Sather & Matthews, 2023)
and including feedback from over 700 learners, informed both the design and
direction of CoP activities. The portal’s success, along with high levels of student
engagement in the CoP-led “Study Skills Live” sessions, highlights the value of staff—
student partnership within the community’.

Beyond its practical outputs, the CoP has become a strategic driver for embedding
information literacy as an institutional priority. It has prompted wider adoption of the
Library’s Learner Journey Toolkit, integrated in course approval processes to ensure
long term sustainability. The CoP’s collaborative model and institution wide influence
have been recognised through a UW Team Teaching Award in 2026 and we have
received UW’s AdvanceHE CATE nomination for collaborative teaching excellence.

This presentation will explore the development of the Study Skills CoP, its role in
leading cross-institutional collaboration, and practical strategies for leveraging CoPs
to embed information literacy and study skills across the curriculum.
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Parallel sessions 3

Weaponizing authority: teaching information literacy in
the era of evidence-based othering

Kathleen Phillips, Joel Burkholder and Russell Hall

This presentation identifies Evidence-Based Othering (EBO), a malinformation tactic
targeting out-groups, using the authority of science to mask ideological motives

and launder exclusionary beliefs. In this process, evidence is used not to present
objective facts, but is cherry picked to generate consensus within an identity-based
community around a predetermined conclusion that advances a specific agenda.

Despite persistent attempts by right-wing populists to discredit science, it still carries
substantial cultural authority, even within conservative circles (Mann & Schleifer,
2020). Although the right has built a vast media infrastructure, it has failed to
develop alternative systems that carry the same epistemic weight as science. It is,
therefore, unsurprising that the processes, discourses, and conventions of science
are frequently appropriated to provide the perception of credibility. Capitalizing on
an audience’s limited disciplinary knowledge, entrepreneurs position themselves as
trusted alternatives. They weaponize the audience’s lack of expertise, guiding them
to interpret the evidence in ways that serve their ideological ends (Barber, 2025).
Though it may appear fact-based and objective, EBO uses identity-based emotional
appeals, framing interpretations to reinforce in-group identity and loyalty, while
vilifying an out-group.

We present preliminary findings on an anti-pornography organization engaging in
EBO. This group curates an extensive body of academic sources, situating them
within an interpretive framework that describes pornography as a public-health crisis
comparable to drug addiction. It creates a deviant out-group by offering moral claims
as objective fact, in order to reinforce normative definitions of sexuality. The citation
analysis showed that most references originated from peer-reviewed journals, a little
less than half being open-access, with certain sources used repeatedly to support
predetermined conclusions. The analysis revealed methods indicative of selective
and ideologically-driven use of scientific evidence (Fagan, p. 23, 2006).

Furthermore, we discuss how EBO impacts the teaching of information evaluation.
Though convenient, checklists are not sufficient for addressing the weaponization

of science. However, while checklists can confirm if evidence has been used, they
rarely encourage learners to reflect on how or why it has been done within particular
contexts. For nuanced evaluations, learners must be taught evidence-based
research practices such as the integration of evidence, ethical considerations, critical
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appraisal of sources, and transparent methodologies. Learners must also be taught
to analyze the rhetorical goals of evidence-based practices, helping them see that
evidence is not simply about truth or accuracy; it is used to persuade, legitimize, and
frame arguments. We encourage this type of instruction to move beyond the one-
shot, as this type of engaged learning builds over time.

The scale of EBO is staggering, and librarians cannot fight this battle alone. Despite
repeated calls for broad collaboration in advancing information literacy, we continue
to struggle to help others see the role it plays in our lives. The current moment
demands a renewed and actionable commitment. Raising awareness of EBO,
whether through ongoing collaborations with faculty or sustained outreach to the
community, will likely be the most effective way to combat the exploitation of science
and the demonizing of marginalized groups.
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Breaking through the noise: exploring the role of social
media content creators for fithess information literacies

Laura Williams

This paper explores the information literacy practices of the ultrarunning community
on Instagram, focusing on the role of content creators in supporting information
literacy. Ultrarunning is running further than a 26.2 mile marathon and is an
information rich sport that draws on embodied, social and recorded information
(Gorichanaz, 2015, 2017, 2018, Williams et al., 2024). The research draws upon
Lloyd’s (2010, 2012) theories of information literacy as a socially enacted practice.
Lloyd (2012) conceptualises information literacy as shaped by and enacted through
shared practices of specific communities, rather than as a universal set of skills.
The paper presents findings from 19 interviews with ultrarunners and coaches
about experiences of Instagram, conducted as part of doctoral research. This paper
presents the tactics used by ultrarunning content creators to navigate problematic
information on Instagram.
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Social media has a problem of social noise (Multas, 2024). Related to this
information or behaviour on social media is not always a true reflection of an
individual’s viewpoint (Zimmerman, 2022). In the context of health and fitness this
creates problems around trust and authenticity. Fitness content on social media
helps establish norms about what healthy bodies look like, and the behaviours
required to achieve health (Pryde et al., 2024). Dennehy et al. (2024) find that body
image issues, misinformation and privacy implications are key risks associated with
online fitness information. Studies have found information is often unprofessional
and shared by non-expert influencers with focus on personal opinions, unverified
experiences, or marketing content (Pilgrim & Bohnet-Joschko, 2019, Jong and
Drummond, 2016). However social media can be a space for learning about and
gaining knowledge about bodies in affirmative and healthy ways (Camacho-Mifano
et al., 2019, Jong & Drummond, 2016, Morais et al., 2021, Rodney, 2021). Lloyd’s
(2012) conceptualisation of information literacy can offer a productive lens for
understanding how people make sense of health and fithess information on social
media.

The findings from interviews with runners and content creators, highlights
information overload, echo chambers and low-quality information as key problems.
Ultrarunners discussed the noise of social media, with phrases including: ‘noise on
social media’ or ‘shut out the noise’. Ultrarunners talked about having to navigate
misinformation or overwhelm from sifting through conflicting advice about running.
Both information literacy and platform literacy tactics were discussed as vital in
navigating these spaces with demonstration of sophisticated awareness of how
platforms and organisational powers shape information experiences. A key finding
to be discussed in this paper is the role content creators and influencers can play

in promoting information literacy. The research finds that whilst content creators are
often responsible for creating social media noise, they can play an important role

in information literacy. The paper presents strategies employed by content creators
to support information literacy practices. For example, countering misinformation,
critiquing evidence and teaching individuals how to better read their own bodily cues
and signals. The research presents new understandings about the complexity of
information literacy on social media as constructed through the shared practices of a
specific community.
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Straddling the digital divide: embedding information
literacy (IL) skills in online courses

Alexandra Hamleftt

The pandemic necessarily forced educators to embrace digital learning technologies
and distance learning. However, as an outcome, it has become more difficult for
librarians to embed information literacy (IL) instruction into the curriculum and

there is now a greater onus on faculty to plan and deliver information literacy (IL)
instruction themselves. This has also revealed inequalities in education, particularly
with respect to the Digital Divide, which just further underscores the importance of
students acquiring these sKills. Practically speaking, too, students need these skills
in order to become attractive to future employers and competitive in the workplace.
Unfortunately, studies have shown that students are not equipped with adequate
information skills that employers desire (Head, Van Hoeck, Eschler, & Fullerton,
2013; Abel, Deitz, & Su, 2014).

The focus of this presentation is to emphasize the importance of creating a shared
culture of teaching IL. At an urban, public two-year college, two librarians created

an IL program that is meant to be embedded across all disciplines and curricula.
Library literature posits that it is more beneficial for student learning when IL skills are
scaffolded across the course and taught by disciplinary faculty in the context of the
course (Dacosta, 2010). As such, we created lesson plans, tutorials, handouts, and
professional development sessions that disciplinary faculty can integrate into their
courses. We envision an innovative and non-traditional approach that helps students
succeed in the workforce, in their daily lives, and actively engage in society and
empower themselves make a difference in our community.

During this session, an urban community college librarian will explain how she
developed a curriculum enhancement project to incentivize and encourage faculty
to co-own IL instruction on their campus. In spring 2024, the librarian collaborated
with an interdisciplinary professor to integrate IL skills across a hybrid Criminal
Justice course. During the project, the professor received professional development
pertaining to IL teaching practices, completed a syllabi review, adjusted the
curriculum accordingly, and utilized lesson plans, student-facing online tutorials, and
handouts to teach these skills herself in an online environment to improve students’
critical thinking skills and success in the workforce.

This presentation will describe how these novel strategies can be adapted to create
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a culture of “shared ownership of IL instruction” at other academic institutions.
Namely, it will demonstrate ways to frame conversations with faculty about IL and

to create lesson plans. What makes this project unique is that faculty utilize these
resources to teach the scaffolded IL skills themselves over the semester. It will
include qualitative data analyzed from a mixed-methods approach drawing on
samples of students’ work reviewed by a rubric, pre and post student surveys on
their perceived research skills, and faculty feedback. It will also showcase examples
of librarian-created, student-led tutorials on evaluating sources, using databases,
narrowing a topic, and citation. These LibWizard tutorials are ideal tools for faculty to
embed in hybrid courses. Practitioners will learn ways the librarian has adapted these
practices to help develop embedded IL curriculum across the programs of study. By
demonstrating how this approach has contributed and improved students’ learning,
the hope is to inspire attendees to reevaluate their IL programming and consider
this shared approach so that their instructional efforts maximize impact on student
learning.
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Making, makerspaces and the role of information literacy

Graham McElearney, Rosa Sadler, Vicky Grant and Jack
Emmens

Delegates should bring their laptop to this session.

The recent JISC Digital Transformation Framework (2025) and accompanying work
on library perspectives on digital transformation recognises the core role libraries
take in supporting knowledge creation. Citing interdisciplinary library makerspaces
and the provision of equipment and training in digital content creation as an example
of a library activity that can contribute to library transformation, this work opens

up new and innovative possibilities for libraries. But how does this materialise in
practice, and which library teams should take responsibility and lead?

This workshop will showcase participatory research and pedagogical approaches
adopted to develop the University of Sheffield’s Digital Commons, an interdisciplinary
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library makerspace led by the Library Learning and Teaching Services team. Using
a hands-on practical activity, we will focus on how student learning, the pedagogy
of making, and the literacy of knowledge creation within our information and

digital literacy offer gave a natural home for library based makerspaces within our
information literacy practice.

Information literacy frameworks increasingly encompass creative literacies which
enable individuals to become active knowledge creators, not just sophisticated
information consumers (ACRL, 2015, Coonan & Secker, 2011; Open University
Library, 2012; University of Sheffield Library, 2019, UNESCO, 2013). Libraries’
support for this “creative turn” (Grant 2024) in IL is reflected in the increasing
establishment of makerspaces within university libraries, and the burgeoning role
for librarians in supporting the development of these creative or ‘making’ literacies
(Curry, 2017; Curry, 2022).

The Digital Commons is our new library makerspace. It was conceived from and
builds on the outcomes of participatory action research conducted in our Creative
Library Project and LibFest programme (Whitehead-Wright et al., 2024, Sadler et al.
2025). This participatory co-creation is continuing this year via partnership projects
with student societies.

In addition to “conventional” makerspace pedagogies (Curry, 2017; Curry 2022; Long
and Hicks, 2022), we have recently been exploring anthropological and ideological
pedagogical approaches, building on work by e.g. Ingold (2013) and Rowsell (2025).
These include “making as a way of knowing”, emphasising the importance of the
“process” of making rather than just the “outcome”, iterative experimentation, and the
importance of engaging with the materiality of making tangible objects (e.g. stitchcraft
as in this workshop)

We see these as essential pedagogical principles in the age of Al, where creativity
and knowledge creation can be so easily bypassed by its transactional nature.
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Parallel sessions 4

Opting-out of inevitability: reflections on critical refusal
of generative Al in academic libraries

Salma Abumeeiz and Jamie Hazlitt

In this 45-minute session, the presenters will open with an interactive poll, then share
an overview of issues and possibilities related to professional refusal and resistance
to Generative Al and Large Language Models in academic libraries. Drawing from
their personal and professional experiences, critical writing, and official guidance on
Al from mainstream library organizations, they will conclude the session by sharing a
bibliography and will lead attendees in a group discussion to collectively grapple with
opportunities, challenges, and spectrums of Al refusal.

Discussions of generative Al in academic libraries tend to coalesce around common
themes, including promoting “Al literacy,” modeling “ethical uses of Al,” overviews

of current tools in the marketplace, and explorations of how generative Al might be
incorporated into library and research workflows. Underpinning these discussions
(which range from neutral, to celebratory, to critical in scope) is an implicit assumption
that generative Al is inevitable. Thus libraries and library workers must acknowledge,
accept, and incorporate it, else they risk irrelevancy, inefficiency, or neglect for their
users’ information needs and behaviors.

This narrative of inevitability sits neatly against Big Tech’s marketing of generative
Al, which tends to employ rhetorics of “hype,” technosolutionism, and ubiquity as
a means of manufacturing need and justifying mounting pressures to incorporate
it into all areas of life (Bender & Hanna, 2025). The widespread acceptance of the
inevitability narrative has left little room for library workers to explore the legitimate
(and prudent) possibility of refusal, and to, in turn, connect that refusal to our
espoused values as a profession, including information literacy, data privacy,
environmental sustainability, and social justice.

How might the acceptance of generative Al in various aspects of library work
(however cautious or ethically-minded) be inadvertently upholding marketing
narratives of inevitability? How might this narrative limit our ability as library workers
to both identify and reify our values and ethics as a field? And lastly, how might the
belief that library workers lack the agency to resist these products, and inherent
fear of being perceived as technophobic often latent to this belief, contribute (even
inadvertently) to our collective disempowerment as a field?

Drawing from personal teaching, professional, and administrative experiences,

47



emergent critical discussions from within librarianship (Slater, 2025), and writing
from scholars and journalists from outside of Library and Information Studies (Hao,
2025), the presenters will discuss these aforementioned questions while thoughtfully
acknowledging the legitimate pressure to incorporate generative Al into library work,
particularly in the areas of teaching and public service. By exploring possibilities,
challenges, and strategies for resisting the inevitability narrative of generative Al

in libraries and education, against administrative and societal landscapes which
normalize the use of such technologies, this presentation will posit that critical Al
refusal is both possible and necessary.
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Enhanced learning through contemplative pedagogy
Paulina Rousseau

In recent years, contemplative pedagogy (CP) has gained traction as an instructional
approach that fosters deepened awareness, concentration, and insight through
contemplative practices. These practices integrate the body, mind, and emotional
states, offer alternative ways of knowing and are particularly relevant in addressing
the heightened stress and anxiety among college students and educators,
exacerbated by the COVID-19 pandemic and current societal issues. Evidence
suggests that CP enhances student experiences and encourages critical reflection
on librarianship, promoting inclusivity and challenging systems of oppression
(Moniz and Slutzky, 2016; Charney and Colvin, 2018), encouraging librarians to be
inclusive and to consider how conventional approaches to instruction have played a
role in supporting systems of oppression, power, and privilege, all while enhancing
metacognitive processing for their students. This presentation will showcase

the findings of a recent study conducted by the speaker on the contemplative
pedagogical practices of academic librarians in Canada and the United States,
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undertaken in the Fall and Winter of 2024/25. Based on the study’s findings,

the author will provide a high-level overview of how librarians can enrich their
professional practices in the realm of information literacy and support both educators
and students in navigating today’s complex educational landscape through the
integration of contemplative practices.

The study used a mixed methods approach that included an extensive survey
focused on the integration of contemplative practices of academic librarians into

their information literacy interventions, as well as the role of institutional supports. In
addition, interviews with librarians willing to share their experiences and practices in
this area revealed the benefits, challenges, and best practices that can be considered
and integrated into one’s professional instructional practice. The study amplifies

the benefits of CP, as well as revealing common integration methods and their
perceived impact on educational experiences. The presenter will provide an overview
of how librarians can enhance their professional practices in information literacy
through CP, supported by the study’s data. The discussion includes library and
institutional support for CP, motivations, and benefits for both librarians and students,
professional development opportunities, and the application of CP in navigating
emerging Al tools. Additionally, the presenter will offer a brief showcase of a series

of modules in progress that are being created to support integration of CP into one’s
instruction, and will offer reflection on the development of an institutional community
of practice.

Participants will gain an understanding of various contemplative practices, their
impact on students, and the necessary library and institutional supports for
implementing CP to ameliorate student experiences.
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Digital literacy through arts and culture activities:
supporting older adults

Pam McKinney and Laura Woods

The paper reports the findings from a qualitative study that explored whether
participation in digital arts and culture activities could serve as an initial first step
for older people to develop digital literacy (DL) and become more confident with a
broader range of digital tools and services. This research was funded by the Arts
Council, and conducted by The University of Sheffield in collaboration with 100%
Digital Leeds between January and September 2025.

Opinions vary about the exact relationship between information literacy (IL) and DL,
but DL specifically covers the competencies people develop to engage with digital
information, tools and services (Tinmaz et al. 2023). DL has long been recognised

as a significant issue for older people (Hill, 2015), who are often digitally excluded
(Age UK, 2024). This is particularly pertinent given the increasing trend towards
digitalisation of essential public services, including health and social care (Rousaki et
al., 2024).

Interviews for the study took place with three key groups: representatives from local
and national arts and culture stakeholders, including public libraries; staff working for
three case study organisations in Leeds who provide digital arts and culture activities
to older people; and the older people themselves. An inductive thematic analysis

of the data is summarised from two perspectives: The staff providing digital literacy
support and the older people participating in the digital arts and culture activities..

Staff working for arts and culture organisations provide a huge range of DL support
and facilitate engagement with digital tools and services. These can be directly
related to arts and culture, e.g, showing people how to use digital art software, or
they can be related to other aspects of daily life e.g. showing people how to use
the NHS app. Organisations are trusted, hyperlocal, and have an inclusive ethos.
Staff recognise that older people can be fearful of technology and formal learning,
and so encourage digital engagement where developing DL is not the sole focus.
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Instead, playful, caring approaches are used that provide a soft exposure to new
technologies, whilst building confidence, community, curiosity, and connection.

The data reveals that arts, culture and creative activities are an important first step
for older people on their DL journey. By engaging with creative projects, individuals
build confidence and are motivated to use a wider range of digital tools and services
that they can apply across the life course. Many barriers to digital independence
were addressed through engagement with digital arts and culture activities, and
individuals went on to use their new skills in many areas of life, e.g photography,
banking and travel.

A toolkit for arts and culture organisations has been developed by 100% Digital
Leeds, and this is recommended for use in a wide range of contexts, including public
libraries, to support the adoption of caring, playful approaches to support DL in older
adults. This presentation will be of interest to delegates who address DL in their work
with members of the public.
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Winning the one-shot: the growth and success of a
game-based approach to library instruction

Gary Maixner and Mari Kermit-Canfield

For many students, library instruction is viewed as a dry lecture about things they
already know. This can lead to students “tuning out” in class or failing to become
engaged. Games can be a solution to the apathy students feel by modifying the
challenge of a task, allowing for access to a student’s flow state by increased
engagement and focus (Csikszentmihalyi, 1990).

Initially developed in 2017, Search&Destroy is a competitive card game designed

to enhance library instruction, introducing students to library databases and building
search skills for college level research. For the last 9 years the development team
and hundreds of other librarians have been using the game to replace basic library
instruction. The game requires students to create search strings using cards they are
dealt and use those searches in the library’s own discovery layer, doing so multiple
times to reinforce the game’s learning objectives. Students play in direct competition
with each other, plotting and crafting, all while learning the ins and outs of library
searching.

This work builds on attempts at digital game-based learning by taking a new
approach to focus on tabletop games and game based learning over gamification
(Fatta, Maksom, Zakaria, 2019). Tabletop games reduce barriers for instructors,
as they do not need to facilitate technology for every student and allows a library
instructor to act more as a facilitator rather than the “sage on the stage” (Hanghg;j,
Brund, 2011). Tabletop games also have the benefit of demanding that students
work together to manage play, leveraging the teamwork among peers that leads
to increased learning (Johnson, Johnson, & Stanne, 2000). Despite being analog,
tabletop games still support the four major foundations of game based learning,
motivational, cognitive, affective, and sociocultural (Plass, Mayer, & Homer, 2020).

In 2025 the team worked to create new editions of the original game. This includes,
Search&Destroy: Biomedical, intended for library instruction by health sciences
librarians and Buscar&Destruir: Edicion Espafol, a complete Spanish language
translation of the game, intended for any Spanish classroom but also library
instruction in Spanish Immersion programs. Spread only by word of mouth, the
original Search&Destroy has over 700 copies in circulation at over 300 locations on 5
continents and the new editions are spreading rapidly as well.

In this session the game’s designers will explain Search&Destroy’s physical design,

game mechanics for players, and internal functionality. They will also reflect on the
project’s growth into multiple editions and discuss best practices for teaching with
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games in the library classroom.

Attendees will discuss learning outcomes they would like to address with game-
based learning in their own classrooms, and play the original Search&Destroy to see
how the card game interfaces with library databases while competing to win against
other librarians.
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Parallel sessions 5

From workshop to workshop: starting, scrapping, and
rebuilding Al literacy at Sussex

Nicholas Heavey

This presentation shares the University of Sussex Library’s ongoing, sometimes
messy journey in building an Al literacy programme, one that’s been full of false
starts, rewrites, experiments, and gradual breakthroughs. Like many libraries, we
jumped in early, decided to lead from the front, and have been steadily reshaping our
approach as we learn what actually works for students.

In the absence of any clear guidance or established models, we’ve been building
the programme workshop by workshop. We started by mapping UNESCO’s Al
Competency Framework to QAA guidance, which helped us translate big ideas
about information literacy and Al capability into practical learning outcomes. This
groundwork has guided the workshops we’re now refining—sessions that focus
on prompting, searching, evaluating Al-generated information, and understanding
accuracy, transparency, and responsible use.

Ouir first iteration included two workshops: Questioning and Prompting, introducing
LLMs and core prompting skills, and Chatting and Searching, focused on Al-assisted
literature searching. These early sessions revealed what resonated with students,
what confused them, and what needed to be scrapped or reworked.

From there, we've started developing a three-level model—beginner, intermediate,
and advanced to scaffold skills more intentionally. Students move from prompt basics
to more complex, reflective work. We found that including brain-only, research and
Al-assisted tasks helped students recognise when Al genuinely adds value and

to help articulate when they need creative approaches or more reliable, controlled
resources.

A key testing ground has been the Professional Skills for Law module. Here,
students took on the role of trainee solicitors, used LLMs to draft legal advice,

and verified Al outputs with traditional research. The mix of role play, critical
checking, and ethical discussion boosted students’ confidence in evaluating Al-
generated information and deepened their understanding of professional and ethical
implications.

This presentation will share what we've tried, what we've thrown out, and what’s
starting to stick. We'll reflect on how collaborative design with academic staff is
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helping us shape workshops that move beyond technical know-how toward genuinely
critical, reflective engagement with Al as part of broader academic and professional
literacies.
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You’re the 1-to-1 that | want! How we built a successful,
in-depth teaching service by cross-skilling our ex-
frontline librarians

Holly Brown, L C Chung and Jane Pothecary

This presentation will explore the cross-skilling program that we implemented to
enable our frontline librarians to transform into teaching librarians, at King’s College
London. This session is for delegates who are curious about — or who might be
themselves approaching — that space between the traditional desk-bound librarian
and the teaching librarian, as we will cover our successes and challenges illustrated
by examples of the activities and methods we used. We will discuss how we taught
key knowledge such as pedagogical theory, literature searching, and inclusive
teaching practice. Additionally, ‘the teaching librarian works with students as coach,
guide and mentor’ (ACRL, 2017), hence we’ll cover ways in which we supported
fundamental ‘soft skill’ development like exploratory questioning, setting boundaries
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and expectations, and assessing for learning.

Background context:

Between 2018-2020, the Libraries & Collections division at King’s College London
underwent a restructure. From within the new set-up, the Learning Design & Delivery
team (LDD) launched two brand new offerings for King’s students and NHS partners:
workshops and 1-to-1s. These focussed on help with literature searching, systematic
reviews, and critical appraisal of healthcare research. In order to deliver this new
in-depth teaching, 25 senior library assistants (SLAs) from the Frontline team moved
permanently into the LDD team. Most had zero experience or qualifications in
education, and had never expected to work in a primarily teaching-focussed role.

Our aim was to develop teaching librarians who were not only capable of teaching
the standard IL skills and knowledge, but who were also invested in their new
responsibility to foster appreciation of information literacy. Developing their roles
as advocates was important; Wheeler and McKinney (2015) discuss how librarians
need to be able to prove our own proficiency in the field of teaching and learning,
especially in the field of IL that remains widely misunderstood by mainstream
teachers. Constructing a new professional identity was also important: Polger (2024)
and Nichols Hess (2020) both explore the development of the academic librarian’s
identity as a teacher, emphasising the importance of gaining that instructional
experience, i.e, learning on the job, as literature suggests that formal education
opportunities for the librarian-as-instructor are thin on the ground.

Now:
Six years after launching the 1-to-1s service in particular, we are proud of its
success and popularity. Evidence of this can be found in the consistently glowing

feedback from service users: e.g., “outstanding assistance”, “supportive and made

things understandable”, “great coaching”, “passionate about teaching”, “extremely
good at presenting information in a palatable way for neurodivergent people” (taken
from student feedback gathered between 2019-2025). Our SLAs have harnessed
the challenges and thrived professionally. We recorded their reflections in the early
training days: fears and concerns such as “how will my lack of experience impact
on their learning?”, moving through the stages of “I'm gaining confidence with each
session (...) especially when you see the benefit it has for the learner”, and up to
the current day where we have SLAs who are proactively seeking to co-design
workshops on genAl and racism in healthcare, and organising critical appraisal

journal clubs for their peers.
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Mapping Mayhem: visualising the instructional realities
of academic libraries

Kacy Lundstrom and Kirsten Cox

Librarians continue to play a role in teaching information literacy (IL), as well

as progressing into new literacy areas, such as news literacy, digital literacies,

and other intersecting skills. Organizational structures vary widely surrounding
who does instructional work and how they are supported in that work. Traditional
models, like the subject librarian model, are increasingly reconsidered as library
organizations evolve (Hoodless, C. & Pinfield, S., 2018; Colding, L. K., & Venecek,
J., 2015). Orcutt, et al. (2016) provide a useful set of questions for reconsidering
the expectations for subject librarians, including in teaching IL, traditionally a major
aspect of subject librarianship. It is critical that librarians explore, discuss, and
interrogate why and how organizational structures that encompass IL instruction
emerged and what we can learn about how to do the work better.

This proposal is part presentation, part workshop, and part wild card/artistic creation.
To provide enough time for this, we recommend 90-120 minutes, though we are
flexible in scaling our goals to the time allotted.

First, to set the context and prompt participants to reflect about who does
instructional work at their organizations and why, two librarians—one from a
leadership perspective and one from a new librarian perspective—who were recently
involved in a reorganization at their library will talk about how they re-envisioned
instructional roles. This re-envisioning intersects with numerous other discussions,
such as liaison work, scholarly communication roles, and ever-expanding
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expectations for teaching information literacy.

After this brief presentation, the presenters will share a map that they created to
represent the various aspects of their IL program. Then, participants will create their
own maps (or artistic representations) that represent the instructional work occurring
in their libraries. Presenters will provide large post-its and a variety of markers and
other art supplies to facilitate the creation. We will also provide guiding prompts and
attendees will have about 30 minutes to create representations of their libraries’
instructional work. These maps will address a number of facets:

* What is the instructional work

*  Who performs instructional work

*  Who oversees and supports instructional work
* Where collaboration occurs

» Pain points and conflicts

» Intersections of IL and other literacies

* What assessment is occurring and by whom

The last half hour will be the sharing of these maps — a chance for attendees to see
other’s organizational approaches and ask questions (the details often matter). We
believe these conversations provide a way for librarians to learn the critical details
and local contexts that inform how and why decisions get made in our organizations.
Finally, we will pull back together as a large group and talk about trends that have
emerged in our discussions. What picture of instructional work—IL and other
instruction—is emerging? Who is doing this work? How are they supported? Where
are the conflicts surrounding this work at our libraries, and what can we do to start to
solve them?

We feel this format, and the creativity it allows in prompting these discussions, will
help librarians explore the details of their organizational structures, and how our
approaches can better support the roles and programs that provide IL and other
types of instruction.
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LILAC'’s story continues: an informal panel discussion
with Q&A

Jess Haigh, Claire Packham, Pam Mckinney, Beth Tapster

In this panel session members of the LILAC committee discuss how & why they
became involved with LILAC, what’s required and involved, how they feel it fits in
with their professional lives. Following this there will be a discussion with delegates
to focus on the conference moving forwards, where the panel asks the audience how
does the conference evolve?

LILAC learning sets
Laura Woods

The annual LILAC conference consistently generates immense energy, collaboration,
and a deep sense of community among information professionals (Haigh & Garcia
Grau, 2025). However, the intellectual momentum and professional connections
forged over three days can dissipate in the months following the conference.

At LILAC 2026, the Information Literacy Group (ILG) is piloting an annual LILAC
Learning Sets programme. This will be a formal structure designed to harness the
conference enthusiasm and maintain connections and professional engagement
throughout the subsequent year.

Action Learning Sets are a model of peer collaboration and learning. They are
frequently used within organisations such as healthcare settings, often with the
goal of solving a specific workplace problem. They can be approached in many
ways but typically include regular meetings of 5-7 people, in a psychologically safe
environment where they can discuss problems they are facing and collaboratively
come up with solutions (NHS England, 2025).

At this workshop, participants will be randomly allocated to an Action Learning Set
composed of colleagues from diverse sectors, geographical locations, and career
stages. During the workshop, participants will meet their Learning Set, discuss their
current challenges, and set goals for working together over the coming year.
Following the workshop, the ILG will then host four structured, online meetings for
the Learning Sets, spaced at regular intervals over the 12 months after LILAC 2026.
These facilitated sessions will provide intentional time for accountability, shared
discussion, and focused reflection on both professional challenges and concepts
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introduced at LILAC. Outside of these facilitated meetings, Learning Set members
will be empowered to organize and maintain their own informal communication
channels and meet-ups as they prefer.

Note: To participate in the LILAC Learning Sets programme, delegates must attend
the introductory workshop at LILAC 2026, and should commit to attending the
majority of online meetings throughout the following year. A full meeting schedule will
be confirmed shortly.

Proposed dates are as follows:

* Learning Sets meeting 1: Tue 12 May 2026, online, 15:30pm GMT.
» Learning Sets meeting 2: August 2026, time/date tbc.

* Learning Sets meeting 3: November 2026, time/date tbc.

* Learning Sets meeting 4: February 2027, time/date tbc.

Learning outcomes:
Participants in the Learning Sets will be equipped to:

» Make contacts with other librarians and information professionals in a range of
sectors, locations, and career stages.

» Reflect on and discuss learning points and ideas from LILAC, building on and
developing these throughout the year.

» Develop their knowledge of information literacy teaching and initiatives in different
organisations and sectors.

» Gather evidence for professional development and accreditation such as HEA or
CILIP Chartership.

Workshop outline:

* 5 minutes: Welcome and workshop overview.

* 10 minutes: Background: LILAC Stories, and introduction to Action Learning Sets.
* 10 minutes: Learning Sets allocation and icebreaker discussion.

« 20 minutes: Learning Set discussions and goal setting.

* 10 minutes: Each Learning Set feeds back their discussion to the group.

* 5 minutes: Workshop close and next steps.
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Advance HE fellowship for information professionals
Maria King

Advance HE Fellowship (Advance HE, 2025a) is a professional recognition
scheme that provides individuals with recognition of their teaching and learning
practice in higher education. There are four different categories (Associate
Fellow, Fellow, Senior Fellow, and Principal Fellow) and the one best suited to
you will depend on your role and practice. Fellowships are awarded based on an
individual demonstrating and evidencing that they meet the requirements of the
of the Professional Standards Framework (PSF) 2023 (Advance HE, 2025b). This
session will specifically focus on the categories of Associate Fellow, Fellow.

There are many benefits to achieving Advance HE professional recognition including
the opportunity to reflect on your practice, the positive impact going through

the application process can have on your practice and identity, and gaining an
internationally recognised professional recognition which can be used to demonstrate
skills, knowledge, and success for promotion and career development (Cathcart et al.
2023). Benefits for information professionals specifically are aligned to the increase
of teaching and learning responsibility in these roles, often described as a blended or
third space role (Whitchurch, 2009), and the need to demonstrate this teaching and
learning capability, expertise, and value to others (George and Rowland, 2019).

Many UK higher education institutions offer an internal scheme to gain Advance HE
fellowship, however many of the staff involved in those schemes are not necessarily
from an information professional background. This session will therefore build on
support provided by Advance HE or an institution to give tailored guidance to those

in information professional roles. The presenter will bring their experience from
delivering an institutional scheme, and has also gained Associate, Fellow, and Senior
Fellow categories themselves whilst in information professional roles.

Learning Outcomes

LO1 — Increase your understanding of the descriptors and dimensions of the PSF
2023

LO2 — Be able to interpret the dimensions in an information professional and
personal context

LO3 — Identify effective methods to gather evidence to evidence the impact of your
practice as required to meet the PSF 2023.
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Before attending this session please take a look at Advance HE’s Professional
Standards Framework (PSF) 2023 to familiarise yourself with the dimensions on the
framework on page 5.

During the session we will explore these in more depth so to ensure the time is spent
most effectively please complete this form about the dimensions, to share which
ones you would like to be discussed in more depth based on the ones you find most
challenging to interpret and understand as clearly.
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Developing Al literacy for researchers in higher
education

Lisa Bird and James Barnett

Artificial Intelligence (Al) tools are increasingly embedded in research workflows,
yet most Al literacy guidance within higher education has focused on teaching

and assessment, with researcher-specific Al guidelines emerging from multiple
stakeholders (including funders and publishers) at varying paces (UKRIO, 2025;
Wiley, 2025; Grove, 2023). Researchers face distinct challenges requiring tailored
support to ensure responsible and effective use of Al technologies, such as
reproducibility (Ball, 2023), commercialisation (Taylor Smith, 2024) and continual
access to Al tools relevant to each stage of the research cycle (Tsui, 2025). The
majority of our researchers are members of staff which introduces additional
complexities when adopting new Al tools, such as potentially making the institution
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legally liable for issues such as data protection breaches or copyright infringements.

This presentation explores how the University of Birmingham has approached

Al literacy for researchers, leading to the development of two key resources: an
Evaluative Framework for Al Tools (University of Birmingham, 2025a) and Al tools
licensing review guidance (University of Birmingham, 2025b). Their purpose is to
equip researchers with the means to critically evaluate both the appropriateness of
using Al tools in their research processes, and to navigate their terms and conditions.
The Evaluative Framework for Al Tools provides a structured approach for assessing
functionality, compliance, and ethical considerations before adoption. Complementing
this, the Al tools licensing review guidance helps researchers navigate contractual
obligations, ensuring alignment with institutional policies and legal requirements.

These initiatives emerged from our recognition that Al literacy is not a standalone
concept but an extension of information literacy, encompassing digital, copyright,
and licensing literacies in the post-ChatGPT era. We developed them gradually as
we identified researchers’ Al literacy needs via questions during our Introduction to
Al Tools for Researchers training sessions, and direct support for Al-related research
projects.

This work positions Al literacy as an integral component of information literacy,
requiring librarians to expand their expertise beyond traditional boundaries. By
addressing the unique challenges faced by researchers, we aim to foster informed
decision-making and mitigate risks associated with Al adoption in research contexts.
Attendees will gain insights into practical strategies for supporting researchers,
including frameworks and guidance that can be adapted for use in other institutions.

In an era where Al is reshaping scholarly practices, equipping researchers with the
skills to critically evaluate and responsibly use these tools is essential. Our approach
demonstrates how libraries can lead this conversation, bridging gaps between
technology, policy, and research integrity.
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INfoSMART: a collaborative approach to information
literacy

Charlotte Dunn and Hakan Gunduz

This presentation will share the recent redesign of InfosmART, the Glasgow School
of Art Library’s series of online information literacy modules. Presented jointly by
one of the Library’s Assistant Librarians and the Senior Learning Designer from the
Future Skills team, the session will explore how collaboration between librarians and
learning designers can enhance digital learning and engagement with information
literacy.

InfosmART was first launched in 2010 as a series of self-paced online modules,
aiming to address the specific information needs of artists, which Cowan (2004)
identifies as being distinctly different from many other disciplines. The modules have
evolved over time through various iterations, and in 2025, the library undertook a
major redesign to update the resource. The updated version of the modules can

be accessed through the institution’s VLE, Canvas, and as an Open Educational
Resource on our Future Skills platform.
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The redesign aimed to respond to developments in digital pedagogy, as well as to
changes in the ways HE students engage with online learning (McClure, Hess and
Marsicano, 2023) and the increasing expectations of academic libraries to provide
asynchronous online instruction (Deeke and Binnie, 2023). The redesign also aimed
to ensure that the final product aligned with institutional goals to “support students’
creative, academic, intellectual and personal development”, and contributed to GSA
graduate skills and attributes by encouraging students to become creative learners
and thinkers (Glasgow School of Art, 2022).

The goal of the redesign was to create a more engaging and active learning
experience. The new InfosmART incorporates a range of interactive features,
including multiple-choice quizzes, drag-and-drop matching exercises, and short
reflection prompts. These elements encourage students to check their understanding,
apply concepts in context, and interact meaningfully with the material (Walsh, 2018).
The modules are now more visually dynamic and user-friendly, retaining a clear
focus on information literacy through the introduction of five distinctive owl-characters
(Scout Owl, Seeker Owl, Critic Owl, Scholar Owl, Creative Owl) — each representing
a stage of the information-literacy process.

Central to the project was a collaborative approach between the library and Future
Skills teams. This partnership combined subject expertise in information literacy
with learning design and technical implementation skills, utilising the interactive
capabilities of Articulate Rise. The new version was developed as a SCORM
package—compatible with any LMS that supports SCORM, such as Canvas, and
utilised Articulate Review for iterative feedback.

The presentation will outline the stages of development, from scoping and content
review to design and implementation, and will showcase examples of how the new
interactive elements were created. Delegates will gain insights into our approach
to redesigning existing digital information literacy materials and reflections on the
benefits of collaboration across teams.

While feedback gathered from a previous review of the modules in 2023 helped
inform the changes made, a formal evaluation of the redesign is still in progress.
We are currently exploring methods for gathering feedback to assess usability and
impact. We will invite discussion on approaches to evaluating online information
literacy initiatives and using feedback to inform continuous improvement.
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Parallel sessions 6

Supercharged by Al: the power of global collaboration in
facilitating critical Al literacy

Vicky Grant, Nabila Cruz, Maria De Brasdefer, Alanna Rossa and
David Thomas

Exhibition

Supercharged by Al is a collection of engaging materials exhibited internationally
through a global collaboration between the International Association of University
Libraries (IATUL) and the International Federation of Library Associations (IFLA).
This interactive exhibition was developed by Tactical Tech and Density Design Lab in
collaboration with IFLA. Designed to engage communities with artificial intelligence
through hands-on learning and critical reflection, and as a model for digital inclusion,
the exhibition goes beyond technical exploration to spark conversations about

the ethics, bias and societal impact of Al. It exemplifies how libraries can create
inclusive, accessible spaces where communities can not only learn about emerging
technologies but also critically examine their implications. This showcase will share
experiences of hosting the exhibition in locations around the world. We will provide
insights into the exhibition’s impact, engagement strategies, and how libraries as
trusted neutral spaces can foster information and digital literacy, curiosity, and
ethical dialogue around Al. Delegates of LILAC 2026 will be able to interact with

the exhibition through this immersive showcase. They will leave with practical ideas
for hosting or adapting the exhibition or similar initiatives in their own contexts.

The exhibition will be delivered by members of the International Association of
University Libraries Special Interest Group for Information Literacy (IATUL SIG IL) to
demonstrate the power of global information literacy.

Exhibition showcase outline

* 00:00-00:05 Introduction

* 00:05-00:20 Supercharged by Al - reflecting on experiences from around the
world

* 00:20-00:40 Engagement with the exhibition
* 00:40-00:50 Linking to online materials for local adoption
* 00:50-00:60 Summary, discussion and close
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on our online lives.
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Reframing information literacy instruction through a lens
of knowledge justice

Heather Campbell, Lea Sansom and Ashley McKeown

Calls to decolonize higher education have intensified across global contexts, with
educators needing to confront Eurocentric and white supremacist assumptions that
are embedded in academic research and teaching (Battiste, 2018; Behari-Leak et al.,
2019; Marsh, 2022). Within this movement, librarians are increasingly examining how
our instructional practices can perpetuate epistemic injustice —or, the marginalization
and silencing of certain knowers and knowledge systems (Patin et al., 2020; Leung,
2022).

This long presentation will introduce an emerging curriculum developed at Western
University (Canada) to reframe information literacy through knowledge justice (2022):
an understanding that all people have the capacity to be knowledgeable, yet some
are denied this right due to systemic biases and artificial hierarchies (Leibowitz,
2017; Campbell et al, 2025). Along with providing access to a new open educational
resource and curriculum, presenters will share practical teaching examples from
their contexts as a librarian, faculty member, and educational developer. Participants
will gain insight into how shifting information literacy instruction —to thinking about
voices, rather than sources— fosters critical awareness of whose epistemologies

are valued by society, how evidence is defined, and where librarians can intervene
pedagogically to challenge systemic inequities.

By the end of the presentation, attendees will:

» Define epistemic injustice and recognize how it manifests in information literacy
teaching.

» |dentify how dominant epistemologies shape concepts such as authority,
objectivity, and evidence in library instruction.

» Describe the core principles of a knowledge justice approach and its relationship
to critical and decolonial information literacy.

+ Reflect on how their own teaching practices might reproduce or resist epistemic
exclusion.

« Consider how to adapt components of Knowledge Justice in the Helping
Professions: From Theory to Practice (2025) for use in their local institutional
context.
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Presentation Outline

1. Introduction and Context (10 min)

* Introduce presenters and institutional background, including situating our work
within the context of the Truth and Reconciliation Commission’s Calls to Action

* Provide Western Libraries’ learning outcomes and definition of knowledge justice,
and their connections to global movements toward decolonizing and Indigenizing
library instruction

2. Understanding Epistemic Injustice (12 min)

» Briefly define epistemic injustice

» Share examples of epistemic injustice from various contexts, including social
media, research, and library instruction

3. From Epistemic to Knowledge Justice (5 min)

» Introduce the OER Knowledge Justice in the Helping Professions and its design
goals.

4. Teaching Examples from the OER (13 min)

+ Demonstrate excerpts from three lessons: positionality, inclusive searching, and
critical evaluation.

+ Show how each lesson reframes standard IL learning outcomes through a justice-
oriented lens.

5. Conclusion (5 minutes)

» Share brief evidence of student engagement and feedback.

6. Discussion and Application (15 min)

* Open Q&A focused on adapting these approaches across disciplines.
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Empowering librarians who teach: using transformative
learning theory to evaluate a teaching professional
development programme

Jane Hammons and Amanda Folk

Why is teaching-focused professional development important for librarians? How
might participation in a teaching professional development program transform
librarians’ understanding of information literacy and empower them in their teaching
role? Although teaching information literacy is a primary responsibility for many
librarians, evidence indicates that many feel unprepared for teaching and struggle
to fully embrace a teacher identity (Baer, 2021; Becksford, 2022; Kirker, 2022). As
a result, librarians may have difficulty effectively advocating for information literacy,
claiming their expertise as instructional partners, or envisioning new models or
methods for teaching information literacy.

In this interactive presentation, we will share preliminary themes and examples
from an ongoing qualitative research study focused on evaluating the effectiveness
and impact of participation in an open, no-cost, online Teaching Information
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Literacy Certificate program facilitated by librarians at a major university in the

United States. To earn the certificate, librarians attend a series of workshops and
submit an application, responding to four reflection prompts about their motivation
for participating, what they learned, how they intend to apply their learning to their
teaching, and how they will pursue ongoing professional development. Since 2024,
more than 240 participants from seven different countries have earned the certificate.

Our study utilizes transformative learning theory to understand certificate recipients’
experiences with the program and how they intend to apply their learning. As
demonstrated by Nichols Hess (2018), transformative learning theory can be
valuable for understanding the process by which librarians can transform their
teaching identities. This theory, originally developed by Mezirow (2009), outlines

the process by which adult learners undergo “a deep shift in perspective” so that
their initial “frame of reference,” or understanding of the world and their place in the
world, is transformed. To conduct our study, we developed initial codes based on the
stages of the transformative learning process, which include identifying experiences
that challenge one’s worldview, self-examination of assumptions, and exploration of
alternative roles and practices. Participants’ application responses are reviewed by
each researcher and passages are coded based on alignment with specific stages
of the process. Codes are determined by consensus of both researchers. Dedoose
is being used to analyze frequencies, code co-occurrence, sub-themes, and patterns
related to specific demographic characteristics.

Exploring the transformative nature of teaching professional development provides a
better understanding of how to support the continuous development of librarians as
teachers, including their identities and their practices. Attendees will be encouraged
to consider how the transformative learning process is reflected in their own
experiences and what type of support was, or could have been helpful, as they
moved through their own teaching transformation(s). We hope this reflection and
discussion will help to address some of the current shortcomings in formal learning
opportunities that result in “learn as you go” approaches to teaching development. As
such, we hope our findings can support librarians in many different roles (including
library educators, supervisors, mentors, and individual librarians) to consider how
they can empower librarians at different career stages to continue to transform their
teaching practices.
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Intercultural competence to support information literacy
instruction and workplace interactions: results from a
pilot study

Heather Howard, Margaret Phillips, Mark Puente and Pete
Pascuzzi

Libraries employees interact with people from different cultures in numerous ways,
including in our interactions with students in information literacy instruction sessions
and reference consultations, as well as in our exchanges with colleagues, vendors,
and other library patrons, underscoring the importance of librarian intercultural
competence (Zanescu, 2018). The term culture refers to “the customs, arts, social
institutions, and achievements of a particular nation, people, or other social group,”
(Oxford University Press, 2010). Culture can be manifested internationally and
domestically and can also apply to social groups, business organizations, and

the departments, age groups, and teams within them. Intercultural Competence

is defined as “how individuals fare in intercultural settings,” (Lou & Chan, 2022).
Information literacy and intercultural competence are particularly connected, as

in order to be truly information literate, one must understand the cultural context

in which information is created, accessed, and evaluated as well as the cultural
background of the information user (Bochenek et al., 2025; Hicks & Lloyd, 2016;
Morrison, 2009).

At our academic institution we piloted the use of the two intercultural competence
frameworks, the Intercultural Development Inventory (IDI) (Hammer, 2003) and
Cultural Intelligence (CQ) (Ang et al, 2007), to encourage library employees to
intentionally think about culture in their workplace interactions and information
literacy instructional practices. For several years we have been using the IDI as a
tool for employees to evaluate and reflect on their own intercultural competence
and we recently introduced CQ, a model that has been heavily used globally in the
business community but is relatively new to libraries.

Through a pilot program, we recruited library employees to participate in a study
where, over the duration of six months, they took pre-IDI and pre-CQ assessments,
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completed an online CQ learning module, debriefed with certified CQ and IDI
facilitators, self-selected and participated in a series of intercultural learning activities,
and completed post-IDI and post-CQ assessments. This session will introduce

LILAC delegates to the IDI and CQ frameworks and share the pilot results from the
13 participants who completed our study. The presenters will highlight how other
libraries and librarians may benefit from intentionally integrating IDI and CQ into their
professional development practices. The 60-minute hands-on session will incorporate
activities to engage attendees, including having the delegates take a brief portion of
the intercultural competence assessments and activities that can be incorporated into
the information literacy classroom.
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Parallel sessions 7

Co-constructing knowledge justice: faculty and student
partnerships that transform library instruction

Heather Campbell, Lea Sansom and Ashley McKeown

Calls for decolonization across higher education have prompted librarians to confront
how information literacy teaching can reproduce harm towards knowledge holders
(Leung, 2022; Marsh, 2022; Behari-Leak, 2019). At Western University (Canada),
our team of librarians, faculty, and students has responded by reframing our teaching
and research through knowledge justice (2022). This approach is grounded in the
belief that everyone has the capacity to be knowledgeable, and acknowledges that
this right is often denied to us because of our social identities (Fricker, 2007; Battiste,
2018). Knowledge justice challenges the dominance of Eurowestern epistemologies
and calls on educators to act on our responsibility to engage with diverse
perspectives while recognizing the boundaries of our own knowing (Leibowitz, 2015;
Campbell et al., 2025).

What began as a curriculum project introducing knowledge justice to nursing
students has grown into a research collective investigating our distinct roles and
shared responsibilities in advancing decolonization. As librarians, faculty, students,
and educational developers, his work has transformed how we teach, collaborate,
and understand expertise.

In this panel, members of a knowledge justice research collective at Western
University will share what we have learned by working across disciplines and
professional boundaries, navigating discomfort, and partnering with students. We will
discuss how librarian—faculty—student partnerships have created space for personal
reflection and systemic action, and how these relationships have shaped our
institutional capacity to teach and practice knowledge justice.

Attendees will gain insight into how relational approaches can reframe library
instruction, how students’ voices help reimagine what counts as knowledge, and
why faculty are the true learners in knowledge justice classrooms. Together, we will
consider what it means to take collective responsibility for epistemic change and to
sustain this work through community, humility, and courage.

Learning Outcomes
By the end of the session, participants will be able to:

 |dentify practical strategies for collaborating with faculty and students in
developing learning experiences grounded in knowledge justice.
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» Reflect on their own professional role and responsibilities toward enacting
knowledge justice.

* Recognize the relational and emotional labour involved in cross-role partnerships
and articulate ways to sustain this work.
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Publish and prosper: self-reflection and survey results
from a research programme for librarians

Helen Power, Rhiannon Jones and Ethel Gamache

In summer 2025, a team of three librarians from different Canadian universities
(Alberta, Quebec and Saskatchewan) ran a six-week Library and Information
Science (LIS) research accelerator. This free certificate-based program was based
out of a national association, the Canadian Association of Professional and Academic
Librarians, and was designed to support MLIS students, new librarians, and library
staff in their research and publishing journeys. The sessions were grounded in the
Association of College and Research Libraries’ (ACRL) Framework for Information
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Literacy for Higher Education, as the competencies for researchers require actively
participating in key information literacy frames, such as scholarship as a conversation
and research as inquiry. Over the course of the program, we provided tools and
guidance for all stages of the research process, from identifying gaps in the literature
to submitting work for publication.

This program was assessed using surveys at the midway, endpoint, and six months
after the conclusion of the program. The results of these surveys were analyzed

to determine the impact of a research-centric program on LIS researchers, and

to learn from and improve future iterations of the program. A key aspect of the
research accelerator was supporting reflective information literacy development for
academic librarians growing as researchers who publish. This meant questioning our
own authority as constructed and contextual, immersing ourselves in all the steps
of information creation as a process, and valuing information as evidence for our
research. The considerations of research as inquiry and searching as a strategic
exploration supported the central element: scholarship as conversation. This key
theme was a guiding thread in all our sessions, including our participant activities.

The ACRL Information Literacy Framework (2016) splits information literacy into six
core concepts and combines knowledge practices and sets of dispositions for each.
It provides a flexible tool with which librarians can teach their user groups regardless
of the learner’s skill level or information literacy needs. This framework guides the
work of North American librarians.

Throughout this presentation, we will share details about the planning of this
program, including learning outcomes derived from working closely with the
Information Literacy Framework, particularly the frames “Research as Inquiry,”
“Scholarship as Conversation,” “Searching as Strategic Exploration,” and
“Information Creation as a Process.” The content and emphasis of each lesson plan
was derived from our robust literature review of LIS researcher knowledge gaps, and
we developed engaging activities to assess learning within each session.

The presentation will also include our reflections as facilitators, particularly the
nuances of providing information literacy support for information professionals. We
will also provide a brief overview of the results from the participant surveys to discuss
the impact of the program and lessons learned. This session will include resources
for attendees interested in running similar programming for their communities.
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“I don’t believe | had any black teachers”: exploring
race, power and research assignments in secondary and
postsecondary education

Amanda Folk and Tracey Overby

Information literacy is not simply a basic and universal set of skills that can easily

be transferred and applied in multiple contexts (Tuominen et al., 2005). Rather,
information literacy is enacted in epistemic communities, each of which has its own
preferences and values for engaging with and creating knowledge. In postsecondary
education, research assignments are a common practice of the epistemic community
to help learners develop and demonstrate their information literacy, as well as to
evaluate learning and assign grades. Many learners are simultaneously interacting
with different epistemic communities — i.e. disciplines — as they complete their course
of study. This can be disorienting and frustrating, especially if the subtle differences
in the information literacy-related values of each discipline are not made explicit.
Furthermore, there are multiple levels of power dynamics that could affect if and how
learners are supported by educators, adding to learners’ frustration or disorientation.

Racialized differences in the educational experiences of learners at all levels are
well-documented in the United States. Black and African Americans, who are one

of the largest racial minorities in the US, experience some of the most significant

and persistent equity gaps in terms of educational attainment. Scholarship spanning
several decades has documented the ways in which historical racialized violence,
oppression, marginalization, and discrimination have a contemporary legacy in formal
learning environments. Many Black and African American students are navigating
educational institutions and disciplines that were built by and for white people and
from which they were mostly excluded for almost a century.

The role that race plays in how learners develop or enact information literacy
remains underexplored. This is especially important in that many of these BIPOC
students are expected to perform within primarily white educational paradigms in
learning environments led by mostly white educators. Students’ sense of belonging
and psychological safety in their learning environments may affect curiosity and
intellectual risk-taking, including reaching out for help. Educators who do not share
the same racialized educational experiences, including librarians — the majority of
whom are white in the US - might not realize how both implicit and explicit racial bias
manifest in the classroom and how that affects learning.

At last year’s LILAC, Darren Flynn introduced the concept of information hinterlands
— arguing that information literacy is often approached from the present or the future
- but the past that informs both of those tends to be ignored. In this presentation, we
share preliminary findings of a research study exploring Black and African American
students’ experiences with research assignments in secondary and postsecondary



education. Using critical race theory as a lens, we explore the students’ information
hinterlands — experiences doing research and developing their information literacy
during high school — to understand the implications of those hinterlands for their
collegiate scholarly experiences. We hope to uncover ways in which educators of
any race can support and empower Black and African American students, even if
they have previously experienced racialized educational trauma, as well as uncover
practices that may continue to perpetuate harm for these students.
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Rethinking accessibility provision: a cross-team
collaboration model for inclusive library services and
information support

Donna Beazleigh and Sarah Halliday

This short presentation outlines our evolving, cross-departmental approach to
embedding accessibility and inclusivity into service provision and information literacy
(IL) at the university’s Learning Resources Centres (LRCs). Stemming from a review
of how our provisions impact library users with protected characteristics (Equality
Act, 2010), our approach moves beyond simple legal compliance to consider how
inclusive practice supports students as independent learners and improves digital
and critical IL.

Reflecting King’s (2023) call to question the practical impact of accessibility policies,
our approach brings together academic skills librarians, front-line enquiry staff

and collection developers to formulate a more cohesive development strategy for
inclusive learning support. Merry (2023) argues that increasing student diversity
“has changed the way we need to approach the design and delivery of learning
experiences,” emphasising the importance of universal design principles in
supporting multiple paths for engagement, representation and expression for all
learners (CAST, 2025). Through the development of a continually evolving Equality
Impact Assessment (EIA) strategy, informed by staff and student experiences, we
aim to utilise these principles to embed accessibility into every aspect of service
provision, including IL teaching materials, workshops, online resources, remote
access provisions, study environments and enquiry services.

Aligning with CILIP’s 2018 secondary definition statement on IL (Coonan et al.,
78 2018) our approach aims to support all students in developing the



skills and abilities needed to “undertake information-related tasks”. Embedded IL
teaching resources are now routinely accessibility checked and available prior to
delivery, ensuring equal access to learning. Tools including SensusAccess and RNIB
Bookshare, are promoted alongside sensory items, supportive software and reading-
for-pleasure initiatives, to create a holistic, barrier-free learning environment.

Using a mixed-method approach to gather evidence (qualitative EIA reviews, student
and staff evaluations, conference feedback and usage data) we have been able to
identify obstacles to engagement with information materials and services, initiate
targeted actions and measure impact more meaningfully. Additionally, we have been
able to provide clearer referral routes for support and improve the visibility of many
excellent but underused services. Improving service visibility has now also become
a key driver in our EIA strategy. Targeted training and awareness sessions for staff
and student groups across the university, plus regular review sessions, ensure that
we update and develop our strategy in response to feedback and the tools we create
continue to support the IL needs of our students and staff. Though in its initial phase,
our service landscape is already being reshaped, leading to tangible changes such
as increased requests for dyslexia support and the digital capabilities to address
those needs.

Moving forward, we aim to increase collaboration with students. Insights into
challenges such as inconsistent accessibility around e-books have prompted us to
consider how to extend our inclusive practices into the wider learning ecosystem,
bringing us to LILAC, and the opportunity to further discuss ideas and guidance
among colleagues within the sector. Attendees will gain an honest insight into our
practical strategies to improve service visibility, embed accessibility and foster cross-
team collaboration to support IL skills for all.
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Parallel sessions 8

Reflections from the next generation of IL educators
Pam McKinney Sheila Webber and Pete Holdridge

Developing the skills and knowledge to teach and promote information literacy (IL) to
diverse audiences is recognised as a core component of librarianship courses (QAA
2025). In this presentation, firstly tutors on the “Information Literacy” module, core in
the MA Librarianship and MA Library and Services Management programmes at the
University of Sheffield, will summarise activities and assessments that support the
development of teaching practice. Secondly, students from these programmes will
share their reflections on IL teaching practices, the process of their development as
teachers of IL and how they envisage applying IL in their future careers.

The IL module aims to develop: 1) students’ personal information literacy
competencies, 2) understanding of the theory and practice of IL, and 3)
understanding and applying theories of teaching and learning. For one of the
module assignments, students work in teams to design and deliver a small piece

of asynchronous, online IL teaching. This is reminiscent of the type of online IL
tutorials that are commonly offered at university and college libraries. Students
choose a “learning need” proposed by previous students e.g. how to search specific
databases, how to engineer Al prompts, or how to use a variety of sources in their
work. The teaching that students produce is not assessed: the aim is to provide

a low-stakes opportunity for students to experiment with teaching practices and
engage with digital tools. Students then take part in a peer feedback process, giving
them valuable insights into how their teaching has been received and how it could be
improved.

The actual assessment is for students to write an individual reflection on the group
work process, the practice of teaching, and their development as teachers. Reflection
is an important aspect of professional development and practice (Corrall, 2017;
Schon, 1983). Developing skills in reflective writing supports students in professional
learning e.g. for CILIP Chartership or the Postgraduate Certificate in Teaching and
Learning in Higher Education. Students are encouraged to draw on their own beliefs
about teaching and learning to inform their reflective writing, surfaced through
module reflective activities using the Revised Approaches to Study Inventory
(Entwistle & Tait, 1995) and the Approaches to Teaching Inventory (Trigwell &
Prosser, 2004). The module introduces students to theories of learning, the literature
on student group work, and the literature on librarian professional development

in information literacy education, and students also draw on this to support their
reflective writing. Crucially, students are encouraged to relate the assessment to their
future career aspirations within the library and information profession.
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This paper will feature the voices of current students on the two programmes in
a variety of media, chosen by the students themselves. Students will be invited to
contribute to the presentation following the completion of the module, so as not to
influence the assessment process. Due to this, we are not able to include a more
detailed description of the student contribution.

This paper will be of interest to delegates who want to understand current education
for new IL professionals.
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Session 2: Stop, collaborate, and zine make: DIY
reflection tools for information literacy practice

Sara Kern, Denise Wetzel and Elliott Rose

Please note: participants need to have attended session 1.

Zines are short, non-commercial and often self-published works with a long history
in the academic library, and a much longer history in the world. Rooted in a do-it-
yourself ethos, zines have historically been used for communication and community
building for various subculture groups. Some may be shared with small runs, while
others are created for personal use and reflection (Duncombe, 1997). Because they
are outside of traditional publishing, zines offer creative opportunities for participatory
engagement. In library spaces, zines offer personal perspectives when included in
archives, and can be effective ways to communicate information and facilitate access
to polarized or hard-to-find resources. They have also played a role in information

literacy instruction and education more broadly. Learners who create zines as part of
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their learning experience may feel increased personal investment, better understand
their part in an information ecosystem, and can better engage with concepts through
participatory learning (Yang, 2010; Eller and Plottel, 2022). Of particular note for
this proposal, scholars have shown that zines can encourage meaningful reflection
during the learning experience (Vong, 2016). Reflection allows learners to connect
their real world experiences with new information and skills, a particularly valuable
element of information literacy instruction (Bruce, 2004). Zine making workshops
have also been shown to foster connection and collaboration between participants
and provide a space supportive of experimentation and creative thought (Brown,
2024). This wildcard proposal offers a two-part zine workshop for LILAC delegates.
At the first workshop near the beginning of the conference, participants will learn
about opportunities to use zines as part of their information literacy instruction
practice. Most of the workshop will be active: delegates will add information into their
own zine based on prompts during that workshop. Using a semi-structured template,
they will write things they are looking forward to learning about at the conference,
areas they would like to improve in their information literacy practice, and/or other
goals for the next few days in the first pages of their zine. The central pages will be
space for structured notes about new ideas related to their goals. While working at
tables as small groups, delegates will also share their thoughts with others at their
table. For the second session, scheduled near the end of the conference, delegates
would come back together to reflect and share, while adding to their final zine pages
based on this reflection. If participants are willing to share, scans or pictures of the
completed zines could be made more widely available through a hosted webpage.
By participating in these paired sessions, delegates will engage more deeply with this
already meaningful conference, have additional opportunities to connect with other
delegates, and will learn about and consider ways to incorporate zines as creative
tools for learning and learning reflection in their own information literacy practice.

Teaching philosophy unpacked: making your information
literacy instruction intentional

Darren Flynn, Alison Hicks, Arielle Ben-ltzhak and Madeleine
Williams

Personal teaching philosophies (PTPs) are increasingly recognised as valuable tools
for reflection, growth, and professional identity formation across higher education
(Goodyear & Allchin, 1998: Hegarty, 2015). They offer educators a structured way

to articulate their beliefs, values, and approaches to teaching and learning. Within
librarianship and information literacy education, developing a teaching philosophy
may help practitioners make explicit the pedagogical principles that guide their
practice, foster confidence as educators, and support ongoing professional
development (Zauha, 2009).
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This interactive workshop invites attendees to explore the concept and practice of
developing a PTP, with a focus on its application to information literacy instruction
and practice. The session draws on the experiences of tutors teaching on the
Information Literacy module on the MA Library and Information Studies programme
at University College London, where the creation of a personal teaching philosophy
was introduced as an alternative assessment option for the 2025-26 academic year.
This approach encourages future library professionals to engage in critical reflection,
consider and link learning theory to practice and articulate their beliefs about
teaching and learning.

Intended Learning Outcomes:

By the end of the workshop, attendees will be able to:

» Define what a personal teaching philosophy is and explain its relevance to
information literacy and librarianship.

» Reflect on and articulate their own values, experiences, and beliefs as teachers.
* Begin to draft their own PTP statement.
» ldentify ways that PTPs may be used to enhance professional practice.

Those attending this workshop will have a clearer sense of their own pedagogical
values and approaches, along with practical tools to continue developing their
personal teaching philosophy. Drawing on examples from both academic and
professional contexts, the session aims to support reflective and intentional teaching
practice within the wider information literacy community.
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Bridging the divide: building a school-academic librarian
PLC to support information literacy

Rosalind Bucy

School and academic librarians rarely collaborate professionally despite serving
overlapping student populations. This presentation reports on a Library Services

and Technology Act grant project to form a cross-sector Professional Learning
Community (PLC) to support information literacy for concurrent enrollment students
in Nevada. PLCs comprise educators who “seek and share learning, and act on their
learning...to enhance their effectiveness as professionals for the students’ benefit”
(Hord, 1997, p. 1). PLCs are commonly practiced in school settings and are also
used in school libraries to improve librarian practice (Abilock et al., 2012). For school
librarians who are frequently the sole library professional at their school, participating
in a PLC can be essential for professional growth. However, PLCs rarely engage
librarians across educational sectors.

Concurrent enroliment courses are “taught by college-approved high school
teachers in a secondary environment” (National Alliance of Concurrent Enrollment
Partnerships, n.d.) and contribute to both high school and college credit. As the
University of Nevada, Reno rapidly expanded concurrent enrollment offerings, a
critical gap emerged: concurrently enrolled students complete higher education
coursework evaluated by post-secondary standards but often rely on their school
library. School library resources are not suited to higher education courses and
assignments, nor are high school librarians necessarily familiar with information
literacy for higher education. Donham (2020) argued that academic librarians can
support school librarians to enhance information literacy instruction in high schools
and to ease student transitions to higher education. Additionally, McKeever (2013)
found that collaboration with academic librarians can help school librarians develop
their students’ information literacy skills, yet such partnerships remain uncommon.

Over the 2024-25 academic year, this grant project brought together 11 school
librarians and an academic librarian through monthly PLC meetings, common
access to university library resources, and shared information literacy lessons and
activities. The academic librarian provided information on higher education research
assignments and expectations, database instruction, and standards for information
literacy in higher education. Meanwhile, school librarians shared insights about
student readiness and high school teaching contexts. A post-project survey among
participating librarians indicated that the PLCs led to meaningful and actionable
professional development.

Attendees will learn the details of this cross-sector PLC, including structure,
activities, and outcomes. They will also learn about PLC best practices and engage
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in short discussion prompts and polling exercises to reflect on their own professional
communities of learning. This project--including elements of information literacy

for higher education and leveraging school librarian communities and practices--
addresses a growing need in secondary to post-secondary student transitions while
building professional connections across the K-16 divide.
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From markers to meaning: using dry-erase boards to
reframe keyword searching through critical information
literacy

Romel Espinel

Keyword searching is often taught as a linear, mechanical skill: identify key concepts,
combine them logically, and retrieve results efficiently. Yet this model can obscure

the social, linguistic, and power dynamics embedded within information systems.
Drawing on principles of critical information literacy, this presentation explores how

at Pratt Institute, librarians how the use of a simple pedagogical tool—dry-erase
boards—can be used to transform keyword searching into a collaborative, reflective,
and critically engaged classroom practice.

Traditional database demonstrations frequently prioritise functionality over reflection.
They teach students how to search but rarely invite them to question why search
tools behave as they do, or whose knowledge structures they represent. Critical
information literacy, as articulated by EImborg (2006), challenges this instrumental
approach, arguing that information practices are always socially and politically

85



situated. Building on this perspective, this presentation introduces an activity that
reframes search instruction as a process of meaning-making rather than task
completion.

In this session, LILAC participants will see how the use of dry-erase boards can
shift keyword searching from a solitary to a communal act. Students work in small
groups or individually to map out their search terms, synonyms, and potential biases
in dry erase boards.The physical act of writing and erasing fosters dialogue about
how language choices reflect assumptions about authority, identity, and inclusion. As
Tewell notes (2015), such active, participatory approaches can surface the hidden
dimensions of information access, helping learners recognise how search tools
privilege certain voices and vocabularies.

Attendees will be guided through the practicalities of the exercise—from
introducing the concept, to facilitating group discussion, to debriefing effectively.
The presentation will include examples from classroom implementations across
disciplines, highlighting how this method encourages students to articulate

their reasoning, reflect on the influence of database design, and build collective
understanding of the research process. Participants will also have the opportunity
to experience the activity first-hand by creating their own “search maps” during the
session.

This presentation will particularly appeal to LILAC participants interested in
reinvigorating familiar teaching topics through creative, low-cost, and inclusive
techniques. It demonstrates how a basic, analogue tool can support critical,
embodied learning even in digitally oriented classrooms. Attendees will leave with
ready-to-use lesson outlines, adaptable templates for varying class sizes, and
reflection prompts to embed critical questioning into search instruction.

Ultimately, this session argues that small shifts in pedagogy can yield significant
changes in student engagement and awareness. By making search strategies visible,
negotiable, and collective, the dry-erase board becomes a metaphor for critical
pedagogy itself: a space for rewriting and reimagining how we construct and contest
meaning in academic research.
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Collective conversations: exploring indigenous-informed
pedagogy in academic library instruction

Adair Harper and Ashley Edwards

In the decade since the release of the Truth and Reconciliation Commission’s Calls
to Action, many schools and universities in Canada have publicly committed to
addressing historic and ongoing injustices related to Indigenous peoples, including
through efforts to decolonize curriculum. Amongst Canadian librarians there is
growing recognition of the role that libraries play in upholding colonial systems

and epistemology, often to the exclusion of other ways of knowing (Campbell &
Sich, 2023; Edwards, 2019; Leung, 2022; Loyer, 2018). Through initiatives such

as the newly established Indigenous Curriculum Resource Centre, Simon Fraser
University Library plays a key role in supporting the University’s broader goal of

“the decolonization and Indigenization of courses and programs” (Simon Fraser
University, 2025), however, there remains considerable work to be done when it
comes to decolonizing the library’s own instruction. While there is a growing body of
literature proposing how academic libraries can support more culturally appropriate
approaches to research on Indigenous topics, there is less on decolonizing the
curriculum and pedagogical approaches of an academic library instructional program
as a whole. Western Library’s efforts to decolonize their library curriculum (Campbell
& Sich, 2023) is a notable exception.

To meaningfully advance decolonization within library instruction, we wanted to
ground our work in Indigenous perspectives on teaching and learning. According to
Jo Chrona, Indigenous-informed pedagogy is “a framework that reflects Indigenous
knowledges and understandings about effective teaching and learning processes and
environments that Indigenous Peoples in Canada have had since time immemorial”
(Chrona, 2022, p. 94). While there are many Indigenous pedagogies, the First
Peoples Principles of Learning (FPPL) is a broad framework of shared learning
principles articulated by Indigenous elders, scholars and knowledge keepers to help
guide Indigenous-centred teaching within the provincial public education system.

In keeping with a decolonial approach to learning, we took an intentionally slow,
collaborative, and relational approach, working with our library instruction community
of practice to create ongoing spaces for this complex and vital work. Over the
summer and fall of 2025 we hosted a series of reading circles where we collectively
reflected on the FPPL and considered how we might be able to bring them into our
library instruction. Through a collective analysis of teaching materials for a general
undergraduate information literacy class, SFU Librarians considered the ways

in which these principles invite a reconsideration of current information literacy
instructional practices at the individual, curricular and systemic levels.
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In this presentation we will introduce the context for decolonial instruction at SFU
Library, outline the FPPL and provide initial reflections on the challenges and
possibilities of incorporating Indigenous-informed pedagogy into general library
information literacy instruction. We will then conclude by outlining some next steps
for further exploration in this long-term project. Audience members will have the
opportunity to reflect on the epistemology that underpins traditional academic library
information literacy instruction and consider how a community of practice can create
space for collective decolonizing work.
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llluminate: information literacy for an inquiry-led
curriculum

Abby Waterhouse

Bambgose (2024) states ‘with the information landscape becoming increasingly
diverse and demanding, educators are recognizing the significance of guiding
learners in their engagement with this environment as an integral part of their formal
educational journey’. However, Information Literacy teaching is more commonly
associated with higher education, as Taylor & DiGiacomo (2023) discovered ‘the
extant scholarly literature on IL, appeared to be most empirically situated within

the higher education context’. This is likely a result of the priority of the National
Curriculum in England to teach core competencies over critical thinking skills (Pavey
2024). There are several models that support the teaching of Information Literacy in
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schools, e.g. Big6, FOSIL, PLUS; but there is no one dominant approach.

A recent KS3 curriculum review at my school, was focussed on embedding inquiry-
based learning. Harada (2004) describes inquiry-focused learning as ‘a process

that provokes deeper thinking and investigation and greater student motivation to
learn’; this reflects the school’s intentions perfectly, to make our pupils independent
learners, better able to cope with A-Levels and later university education. The FOSIL
method (https://fosil.org.uk/fosil-cycle/), was chosen to underpin a series of inquiry
led modules taught on a rotation, in year 7 and 8, called llluminate.

Being able to evaluate and use information is a key component of inquiry-based
learning. As Librarian, | was asked to design and deliver a module teaching
information literacy. The short rotation (five 50-minute lessons) means that | only
cover basic skills such as, finding, evaluating and citing sources, and creating a
bibliography. The pupils then work in groups to produce a game which teaches these
skills to others. Whilst games that teach information literacy exist (De Le Hera et al.
2024), these are generally produced by professionals. Allowing pupils to design and
produce games enables us to see how well they understand the concepts.

Pupils have enjoyed the process of producing the game and their designs have
been imaginative. The limited timeframe means that they must be creative. Game
design and content have varied - from simple matching games to more complicated
monopoly style games - with some pupils more easily incorporating their learning
into it than others. However, they have all been proud to share their game, receiving
peer feedback on design, learning, enjoyment. The plan is to choose the best games
from the whole year and reproduce them so that pupils can play them in the common
room.

Pupil feedback is positive, and we have already seen pupils choosing more reliable
sources of information for homework. The real test will be when these pupils come
to undertake an HPQ in Year 9. In September 2026, we will be adding in a separate
rotation on disinformation / misinformation where pupils will learn more about the
reliability of sources and why they should fact check information.

In my presentation, | will share an overview of my information literacy rotation of
lessons, showcase the variety of games created by pupils and share some more
details of the outcomes.
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“All mushrooms are edible but some only once”:
rethinking information literacy in leisure contexts
through hobbyist mycology

Laura Williams

A proverb related to foraging states ‘all mushrooms are edible but some only
once.’ This proverb raises questions about the importance of information literacy in
leisure where risks are involved. Mycology, or the study of mushrooms and fungi
has grown in popularity with increased interest from non-experts relating to both
scientific inquiry and cultural value (Marren, 2019; Sheldrake, 2021). Mushroom
foraging requires knowledge, experience and sensory information for evaluating,
managing uncertainty and make decisions. This conceptual paper makes a case
for turning attention to information literacy practices in risky leisure, drawing upon
the literature and personal experience of being a beginner hobbyist mycologist.
The paper considers ways information literacy is a socially enacted practice (Lloyd,
2012). Risk-informed information practice (Hicks, 2025) is drawn upon to support a
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conceptual exploration of the importance of information literacy in hobbies requiring
risk management.

Information behaviour has been researched in a wide range of hobbies including coin
collecting (Case, 2010), rubber duck collecting (Lee & Trace, 2009), car-restoration
(Lloyd and Olsson, 2019), and genealogy (Fulton, 2016). Quality of information is
important in other potentially risky hobbies such as wild swimming (Christie & Elliott,
2024), long-distance hiking (Munro, 2024) and ultramarathon running (Williams et al.,
2024). However, despite Demasson et al’s., (2016) claim that everyday life is a rich
site for information literacy, this is not often a research focus. In the UK there are over
2,500 species of mushroom making it a challenge for beginners to acquire knowledge
(Marren, 2019). The unpredictability of mushrooms means “even experienced field
mycologists have to re-learn a great deal each autumn” (Buczacki et al, 2012). Often
species can only be told apart using sensory cues, and accidental poisonings occur
due to misidentification (Fortey, 2025; Kaaronen, 2020;). Appraisals of edibility and
toxicity have shifted over time or differ between cultural contexts (Bender & Oterhals,
2025). There are numerous Facebook groups dedicated to mushroom identification
and foraging, however social media is implicated in the dissemination of poor quality
or inaccurate information (Multas, 2024). The core activities of hobbyist mycology can
be mapped across the three categories of Mansourian’s (2020) model of predominant
information sources in serious leisure. However this model does not consider the
ways information is evaluated or applied in practice. This makes hobbyist mycology a
rich site for information literacy research.

Drawing upon theories of information literacy as a socially enacted practice (Lloyd,
2012) and risk-informed information practice (Hicks, 2025), can provide a useful

lens for information literacy in this context. Hobbyist mycology involves social,
material and embodied information literacy, for risky decision making and negotiating
uncertainty. However little is currently known about the ways information literacy is
enacted within these different information activities, and other risky leisure activities.
Through the provocation of ‘all mushrooms are edible but some only once’ this paper
calls for the information literacy community to look towards a rich, overlooked site for
understanding everyday and leisure information literacy.

The paper will be accompanied by a zine about information in hobbyist mycology.
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Posters

A framework for transformation: UCC library’s digital and
information literacy framework in action

Ronan Madden

University College Cork (UCC) Library’s new Digital and Information Literacy
Framework (2025) represents a transformative, values-driven approach to
embedding digital and information literacies across the University. Grounded in
metaliteracy (Mackey & Jacobson, 2014) and critical information literacy (Tewell,
2015), the Framework aligns with global frameworks such as DigComp 2.2, the
UN Sustainable Development Goals (SDGs), and UCC’s Graduate Attributes. It is
influenced by established frameworks, including Virginia Tech’s University Library
Digital Framework (2018).

This poster will outline the Framework, how it was developed, and how it is
currently being operationalised. It will explore how the Framework serves as both
an instructional resource and a strategic tool for fostering partnership between
the Library and our academic and University partners, aligning our work with the
University’s graduate attributes, advancing sustainable, inclusive, and student-
centred learning. It will consider how successful this has been in the early stages,
offering insights into what has worked well in this regard, while also reflecting on
potential areas for further enhancement.

UCC Library’s Framework combines seven interconnected ‘elements’: Discovery,
Evaluation, Responsibility, Identity, Organisation, Creation, and Communication,
underpinned by four guiding values: Curiosity, Reflection, Integrity, and Openness. In
developing the Framework, we felt it was crucial to reflect all the teaching that UCC
Library offers, and seeks to develop, across numerous Library teams. Furthermore,
we wanted the Framework to encompass all ‘literacies’, including information, digital,
media, and Al. From the outset we were clear in our overall purpose: the Framework
would enable the Library to foster greater partnerships with our University colleagues
and with UCC’s students.

For each of the seven ‘elements’ of the Framework we have created a suite of
learning outcomes and practical examples adaptable to multiple disciplines and
delivery modes. Implementation is supported through four operational strands:
targeted teaching, asynchronous digital learning, students as partners, and support
for curriculum and teaching within the University. A three-year action plan will ensure
the Framework remains dynamic and evidence informed.
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The Framework reflects institutional collaboration through engagement with the
University’s Centre for Digital Education, Centre for the Integration of Research,
Teaching and Learning (CIRTL), among others.

The Framework fuses global standards with institutional priorities to produce a
model that is both strategically aligned and pedagogically innovative. The inclusion of
‘Identity’ and ‘Creation’ as discrete elements represents a significant advance beyond
our traditional supports for information literacy. Ultimately the Framework is serving to
unlock the important conversations we need to have with our University colleagues,
connecting us with those who can help us to advance our goals in supporting
learning and teaching. The Framework repositions the Library as a strategic leader
and central contributor to teaching and learning within UCC.

For LILAC delegates, the Framework offers both conceptual insights and practical
tools for embedding literacies within higher education curricula, fostering critical
thinking, sustainability, and lifelong learning.
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From the stacks to the screen: critical information
literacy meets theory of knowledge

Alex Pfundt and Kyle Abbott

Critical information literacy (CIL) instruction engages students in examining systems
that exert power over information creation, organization, access, and dissemination
(Tewell, 2016), with recent scholarship calling for the integration of algorithmic
literacy into this praxis (Head et al., 2020; Archambault, 2023). This poster shares
outcomes from an innovative librarian-teacher collaboration embedding CIL and
algorithmic literacy in Theory of Knowledge (TOK), an International Baccalaureate
course focused on epistemology.

95



In Spring 2025, students at an independent Quaker boarding and day school in the
United States examined how multiple information systems—from library classification
to search algorithms to Al tools—embed bias that shapes knowledge construction.
Students investigated how their school library’s use of the Dewey Decimal
Classification constructs hierarchies privileging traditional Western worldviews,
how search algorithms enable pathways to extremist content, how peer-reviewed
research becomes distorted through press releases and popular media coverage,
and how Al tools respond to question framing and user expectations. Drawing on
ACRL Framework threshold concepts and scholarship on teaching classification
from a social justice perspective (Adler & Harper, 2018), this CIL approach within
epistemological inquiry helped students move beyond treating information systems
as neutral to interrogating how power structures operate across these contexts,
developing critical awareness for navigating information landscapes shaped by
economic, sociocultural, and political forces.

Multiple assessments demonstrated measurable learning outcomes. In their TOK
Exhibitions, students independently identified systemic bias in the library stacks,
engaged with scholarly research on hierarchical classification bias, and applied
surveillance capitalism theory to analyze algorithmic personalization. The Flint Al
activity, completed by 38 students, showed 89% successfully designed experiments
revealing how question framing manipulates Al outputs, recognizing that Al adapts
responses to user expectations rather than providing objective information. Student
work demonstrated the epistemological shift from understanding bias in information
to questioning how organizational systems fundamentally shape knowledge
construction.

This poster presents the collaboration model through a visual narrative mirroring
students’ journeys across information systems. Materials include the curriculum
sequence examining bias in library classification, search algorithms, research
dissemination, and Al tools; instructional activities such as comparative analysis

of academic articles versus media coverage and the Flint Al experiment; and
assessment evidence demonstrating students’ progression from identifying individual
biases to analyzing systemic power structures. Implementation resources are
provided for educators developing critical information literacy programming that
positions students as active interrogators of information systems.
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Mind the gap: mapping new information literacy
pathways post-course cancellation

Mylene Pinard and Emily MacKenzie

When AEHM 205 Science Literacy, a foundational course integrating the
development of information literacy and English language writing skills, was
cancelled, students in two McGill University majors lost a key opportunity to build
essential research skills. This poster explores an ongoing initiative to reintroduce
information literacy instruction across the affected programs through curriculum
mapping, strategic librarian involvement, and collaboration with faculty.

Traditional curriculum mapping typically involves an in-depth review of course and
program materials, such as syllabi, learning objectives, and assignments (LeMire

& Graves, 2019). Due to time constraints and syllabi not being readily available,

we adopted a streamlined approach informed by Case 1 in Buchanan et al. (2015),
creating a colour-coded list of required and elective courses for each specialization
and identifying where librarians were already involved, along with the specific skills or
concepts taught.

Although less comprehensive, this process was an effective assessment and
planning tool. It helped us identify gaps and overlaps in existing library instruction
and encouraged a more thoughtful and strategic approach with our offerings. It also
supports more intentional integration of information literacy instruction and provides
a foundation for designing a scaffolded approach across the curriculum (LeMire &
Graves, 2019). Many studies underline the importance of collaborating with faculty to
obtain buy-in and higher success with integrating literacy into the course curriculum
and ensuring continuity (Brown & Krumholz, 2002; Bowles-Terry & Donovan, 2016).
A curriculum map can assist as a communication tool for discussing course or
program-level information literacy integration with faculty members (Buchanan et al.,
2015); we used our map in discussion with the program director and collaboratively
identified high impact courses to reach out to.
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In this poster, we examine the challenges of replicating the scale of information
literacy instruction in AEHM 205 into one-shot sessions across the entire program,
the challenges of targeting basic science courses, and the potential of specialization-
level integration. The project highlights the importance of aligning instruction with
course objectives and ensuring equitable access to information literacy across
disciplines.
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At the bottom of the wrong stairs: lessons from unifying
information literacy provision in a merged academic
library

Colette Real and Cahterine Gallagher
Poster by Colette Real (TUS Midwest) & Catherine Gallagher (TUS Midlands)

In 2021, Limerick Institute of Technology and Athlone Institute of Technology merged
to become the Technological University of the Shannon (TUS); the third technological
university in Ireland. With a student population of over 15,000, TUS is one of
Ireland’s newest and most ambitious higher education institutions.

In the wake of the institutional merger the integration of library services became

a strategic priority to support the newly unified academic community. Among the
most impactful areas of this transition was the consolidation of information literacy
(IL) provision. This lightning talk outlines the process, challenges, and outcomes of
merging two distinct IL programmes into a cohesive offering that serves the needs of
a diverse student and staff population.
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Prior to the merger, each library operated independently with its own library website,
IL provision, delivery models, and partnerships with academic departments. Both
institutions focused on workshop-based delivery and online tutorials. The two authors
of this abstract — one from the Midwest team and one from the Midlands - were
responsible for the management of IL provision in each institution. Before merging
the IL offerings, they conducted a comparative analysis of existing IL programs,
identified areas of overlap, divergence, and best practice. The team adopted a
student-centered approach, guided by the ACRL Framework for Information Literacy.

In the summer of 2025, with a new, combined library website, the single training
calendar was discussed with library staff involved in IL provision and the two training
calendars were merged. Meetings were held with all staff involved in IL provision
because, as Juntunen et al (2013, p. 235) write “the purpose is that the staff
understands that the final aim of critically analysing and remoulding the processes
is to improve the customer’s service experience”. The merged IL programme was
launched in Autumn 2025 and the TUS community was made aware of this by email
and social media.

Students across 7 campuses now have access to an increased offering of IL
workshops and early indicators show increased student engagement. The process
fostered a very important sense of professional identity among the two library teams.
It emphasised their similarities, their role as partners in IL provision and the fact

that they were all part of the one TUS Library team. It also engendered this sense
among students — where now students from the Athlone campus can attend online
workshops with students from Limerick or Ennis and this is a clear manifestation of
TUS’ multi-campus identity; the fact that they are all TUS students.

This talk concludes with reflections on lessons learned (including, as the title
suggests, being at the wrong stairs in the wrong campus!), the importance of
inclusive planning and of clear communication. The merger of IL provision not only
enhanced the quality and reach of instruction but also positioned the library as a
central contributor to institutional teaching and learning strategy in our newly-merged
university.
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Topsy-turvey times: addressing cognitive overload
(together) in libraries

Eliott Rose, Sara Kern and Denise Wetzel

Cognitive load refers to the amount of information an individual is able to retain in
their working memory at one time (Sweller, 1988). When cognitive load is surpassed,
it can be more difficult to process, encode, and retain new information (Paas and
Ayres, 2014). Working memory can be impacted by different types of loads: intrinsic,
germane, and extraneous. These refer to the intrinsic difficulty of the subject matter,
the thought process necessary to learn new information, and the memory taken up
by thoughts extraneous to learning. Cognitive Load Theory (CLT) is often used in

an instructional context, guiding educators to consider universal design principles
and brain architecture to design learning experiences that support students while
considering their cognitive capacities.

In information literacy instruction, considering CLT can be particularly helpful as

this framework can help learners connect to material in more meaningful ways. For
example, this might include scaffolding or chunking material in a classroom setting,
or providing access to self-paced tutorials for asynchronous learning. When cognitive
overload is not taken into consideration across library services, it can undermine
institutional progress related to academic development and information access.

By conceptually positioning CLT within the realm of information literacy instruction,
information literacy librarians can better utilize diversity, equity, inclusion, and
accessibility initiatives to address individual barriers, student success, and retention
(Kelly et al, 2017).

This poster defines cognitive load and shows its impact on information learning both
in and out of the classroom. It does this through three sections:

Applying CLT to information literacy instruction through the use of learning schema
to break down larger projects, instructional repositories, worksheet templates, and
more to minimize the germane load of literacy activities (Paas and Ayres, 2014).

Applying CLT to library outreach, including ways to use informal events as part of
a holistic approach to supporting student learning, shedding light on new ways to
connect outreach and information literacy while minimizing organizer overwhelm
(Gunapala, 2014; Budzise-Weaver & Anders, 2015).

Link to a digital toolbox, which allows for materials instructors can use to start
reflecting on their teaching and outreach practices at their own institutions

A digital toolbox of resources will be shared to guide librarians in applying CLT
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principles to library instruction and outreach initiatives that help learners build
schemas rather than overwhelming their working memory. These resources are
informed by CLT research and the content in From Chaos to Order: Addressing
Cognitive Load in the Learning Journey (2025). An attached guided notebook

will be available throughout the conference, where attendees can share their
experiences, tips, and build new connections to their own instructional practices! This
asynchronous interaction will be shared with attendees in a digital document with
presenter responses to questions and to encourage continued community building.
Attendees will learn how this work can support their information literacy goals while
considering the cognitive load of both instructor and learner.
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Taking “one small step” towards information literacy:
countering political polarization via StoryCorps’
empathy-building resources

Emma Quinn

As information literacy professionals, we have a duty to teach students the essential
skills necessary to succeed not only in their time as students but also throughout
their careers and personal lives. College students are inundated with media that
encourages political polarization and division and shapes how they approach
information and media literacy. Education scholars (Gaultney et al, 2022) and
librarians (Addy, 2020; Cuevas-Cervera et al, 2023) have discussed the role of media
literacy and critical information literacy education in combatting polarization and
misinformation and equipping students with the critical skills needed for success in
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the modern information ecosystem.

This poster presentation will discuss the integration of StoryCorps’ One Small

Step (OSS) Libraries program into information literacy programming at a medium-
sized private university in the Northeastern United States, located in an urban yet
politically divided community. The OSS Libraries program utilizes a cohort model

to guide librarians as they implement programs based on StoryCorps’ One Small
Step initiative, a nationwide movement to encourage respectful and empathetic
conversations across difference. By encouraging participants to recognize the
humanity of others, understand how values shape perspectives, and develop
meaningful relationships with others, One Small Step offers a path away from ever-
increasing polarization and division.

While OSS Libraries has typically focused on supporting programming for public
libraries, this presentation will discuss how these resources were adapted for use

in information literacy passive and active programming at an academic library. By
sharing their lived experiences and learning about experiences different to their own,
students were able to navigate complex conversations about identity, values, and
empathy, rather than engaging in combative and divisive rhetoric. These programs
included a community response board, integrated discussions in pre-existing student
groups, and a workshop series that focused on critical skills like active listening,
strategic question asking, and unpacking assumptions.

Throughout each program, students provided feedback that the content was
relevant to their studies and their personal lives as not only a way to share their own
experiences but also a path to understanding others in their communities better.
Post-program surveys and casual reactions from participants noted that these
conversations were necessary following the fallout of the 2024 US presidential
election in their neighborhoods. OSS Libraries does not explicitly list information
literacy as one of its core objectives, but their resources and programming can fill

a critical gap between value-neutral information literacy instruction and the lived
experiences of students in the current information landscape, which has been
repeatedly noted by scholars in LIS literature. This program strengthened my
students’ ability to succeed in the classroom and in their communities as competent,
caring communicators.

This poster presentation will provide advice for librarians working in a variety of
settings, including university libraries, public libraries, and school libraries. While

the OSS Libraries program has thus far focused on an American political and civic
context, the flexible tools can be adapted for use elsewhere, allowing students in the
United Kingdom and beyond to practice crucial skills in empathy and communication.
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The CIVICA barometer: understanding information
literacies in a European context

Celine Touitou

The CIVICA Barometer is a pioneering research initiative developed within the
CIVICA European University Alliance to examine how students across Europe
engage with academic information in their everyday study practices. It responds to
a central question for information literacy specialists: how do cultural, institutional,
and disciplinary contexts shape students’ ways of searching, evaluating, and using
information in a rapidly evolving digital and Al-mediated environment?

The Barometer’s overarching goal is to map and understand the diversity of
information literacies within European higher education. It explores how students’
documentary practices, digital habits, and ethical orientations toward information
and Al vary across cultural contexts. By doing so, it aims to support the development
of intercultural competencies and to contribute to a shared understanding of what
responsible and creative information use might mean in a transnational academic
space.

For the information literacy community, the Barometer offers a unique opportunity
to analyze large-scale empirical data while engaging with theoretical debates on
digital and academic literacies. It examines how students’ confidence, motivations,
and decision-making processes are influenced by their linguistic, national, and
disciplinary backgrounds. The project pays particular attention to how institutional
frameworks—such as library services, digital infrastructures, and pedagogical
traditions—mediate these relationships.

Methodologically, the Barometer is innovative in both scale and design. Over

two years of preparatory research have led to the development of a multilingual,
intercultural questionnaire conceived as a conversational experience rather than
a conventional survey. The format mirrors students’ digital environments and daily
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interactions with academic information, allowing for a more authentic expression of
their practices and perceptions. The study will reach approximately 4,000 students
from a total population of 72,000 enrolled across multiple CIVICA partner universities,
providing a robust comparative dataset.

Beyond measuring technical competencies, the Barometer explores the values
and norms underlying students’ approaches to information: their understanding of
reliability, authorship, and citation; their strategies for navigating algorithmic and
Al-driven tools; and their ethical reasoning in research and study contexts. This
multidimensional perspective seeks to move beyond national benchmarks or skill-
based assessments to highlight the lived, contextual nature of information literacy.

The project’s findings will be directly relevant to those designing curricula, training
programs, and institutional policies in information and digital literacy. By illuminating
the intercultural dynamics at play in students’ information behaviors, the Barometer
will help educators and librarians better tailor pedagogical interventions to diverse
student populations. It also offers an empirical basis for rethinking the role of libraries
and academic support services in fostering equitable and inclusive access to
knowledge across Europe.

Ultimately, the CIVICA Barometer contributes to building a shared “CIVICA
library” of practices, needs, and competences, supporting the emergence of a
common European academic culture grounded in openness, reflexivity, and ethical
engagement with information.
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Confidence, compassion, and clinical trials: empowering
librarians in their criticalappraisal teaching

Mary Walsh and Adam Garside

This interactive workshop for academic and clinical health librarians aims to build
confidence and capability in teaching the vital information literacy skill of critical
appraisal of clinical research.

We will showcase our workshops’ innovative content, and its design as an Open

Educational Resource (OER), to demonstrate how our approach supports health
librarians to:
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* build and share knowledge
* increase confidence and engagement in teaching critical appraisal
» enrich teaching practices across the sector

Workshop Content

Participants will explore clinical research through a lens often overlooked in
traditional critical appraisal—focusing on Randomised Controlled Trials (RCTs) and
the lived experiences of both participants and recruiting health professionals. We do
this by introducing and exploring the concept of the Therapeutic Misconception: a
common misconception amongst trial participants, about the personal implications of
taking part in research (Heynemann, 2023).

Our workshop is shaped by our own experience of learning to teach critical
appraisal. Initially reliant on shadowing colleagues and using appraisal checklists,
such as CASP, we found that self-directed exploration of the broader research
process boosted our confidence and deepened our understanding—particularly of
recruitment and how this links to current priorities of increasing diversity and inclusion
in trials (Health Research Authority, 2023). This workshop shares those insights.

Through interactive activities and reflective discussion, participants will:
* examine the Therapeutic Misconception, its impact, and mitigation strategies

* gain insight into the emotional, intellectual, and practical challenges faced by
recruiting health professionals

» learn about national initiatives promoting inclusive trial design and meaningful
participant engagement

» consider how these insights can enhance critical appraisal teaching and support
future researchers

Showcasing our Open Educational Resource (OER)

Evidence shows that ongoing professional development empowers health librarians
as confident educators in critical appraisal (Sabey & Biddle, 2021.) Alongside formal
training, informal sharing of teaching ideas can play an important role in broadening
perspectives and building sector-wide knowledge (Sahn & Riesen, 2024). To support
this, we’ve developed an interactive training workshop and made all materials
available as OERs—freely usable and adaptable. We hope this resource will be
shared widely, enriching teaching practices and sparking collaboration and new ideas
for learning and teaching critical appraisal.

Additional info about our workshop
Learning Outcomes

Participants will gain knowledge of the RCT recruitment process, including:
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1. The Therapeutic Misconception, its impact, and mitigation strategies

2. The emotional, intellectual, and practical challenges faced by recruiting health
professionals

3. National initiatives promoting inclusivity and participant engagement

4. How these insights can enhance critical appraisal teaching and support future
researchers
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SuperSearchers - Information Literacy training for
libraries

Isabella Ridout

SuperSearchers is an information literacy training-of-trainers program, developed

by Google in consultation with top information and media literacy experts. The
program aims to empower users to contextualize the information they see online, and
build upon information literacy best practices to equip users with the skills to make
decisions about what content to trust online.

In light of recent developments in generative Al, many suggest that information about
the way content was created (by Al or otherwise) can be a proxy for assessing trust.
However, “Is this Al-generated?” is not equivalent to “Is this trustworthy?” Google has
been working to advance a more holistic model of information literacy and content
trustworthiness that uses new technological tools like Al watermarking, as well as
providing contextual information available on the open web about where a piece of
content came from.
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Through partnerships with libraries, civil society, teachers and journalists, the
SuperSearchers program has trained over 15,000 leaders for an estimated reach of

1 million internet users. In 2024, the program was updated to incorporate generative
Al and demonstrate how info literacy tools can be applied in the age of Al, as well

as to help users protect themselves from online scams. In 2025, Google partnered
with CILIP to launch the Super Searcher training programme in the UK. Under this
partnership, librarians and other library staff across the UK are being trained on best
practices from information literacy experts to help evaluate information online. In turn,
trained library staff will be able to educate, support and empower library service users
to strengthen their information and media literacy skills and their ability to critically
evaluate online news and media at a time when finding quality information online is
more complex than ever.

LILAC: The Information Literacy Conference

Claire Packham, Sam Aston, Heather Lincoln, Andrew Medder
and Chris Thorpe

From submitting a presentation abstract or becoming a reviewer, through to hosting
the conference or being on the committee, there are a range of ways you can get

more involved. Come chat with us and find out more about LILAC and how we use
your feedback to inform future decisions.
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